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I.  Overview and Need for Academic Service-Learning 
 

 

Introduction 

 

Across the nation, growing numbers of higher education students are involved in some form of 

service-learning.  A recent study conducted by the American Association of Community Colleges 

demonstrated that nearly half of all community colleges use service-learning to connect students, 

communities, and institutions (Robinson, 2003).  Current research suggests an increased enthusiasm and 

participation rate for college students at all types of colleges and universities.  (Learn and Serve 

America, 2008).  Service-learning at a community college provides a way to make the institutional 

mission come alive on campus and in the community.  This condensed handbook addresses teaching and 

learning issues raised by faculty regarding service-learning, including: (1) what academic service-

learning is, (2) what the benefits are, (3) what the principles of good practice are, and (4) how to go 

about implementing service-learning in academic classes. 

 

What is Academic Service-Learning? 

 

The definition created and adopted by Delta Collegeôs Academic Service-Learning Advisory 

Board in 2008 is as follows: 

ñAcademic service-learning is a credit-bearing teaching/learning method that combines 

meaningful community service with critical, reflective thinking so that students gain greater application 

of course content and an enhanced sense of civic responsibility.ò   

Typically integrated into the studentôs curriculum, academic service-learning provides an 

opportunity for the student to help meet community needs and is connected to a formal learning 

experience that includes in-depth reflection by the student regarding what he/she has learned from the 

experience.  The National Campus Compact Center for Community Colleges describes service-learning 

as a teaching method which combines community service and academic instruction as it focuses on 

critical, reflective thinking and civic responsibility.  

Academic service-learning falls midway between volunteerism and internships, with the provider 

and recipient of the service benefiting equally.  While the students serve, they learn.  In summary, the 

essential components of academic service-learning are:  

 meaningful service to the community 



 3 

 a clear connection between course outcomes and service activities 

 structured opportunities for students to use their service activities in synthesizing course 

content 

  

According to Jeffrey Howard, author of the Service-Learning Course Design Workbook (2001), 

there are three criteria necessary for determining whether or not a course may be considered appropriate 

for academic service-learning:  

 

 Relevant and Meaningful Service With the Community:  The service must be ñrelevant to the 

community and to the content of the academic course, meaningful to the community and to the 

students, and developed and formulated with the communityò (p. 23). 

 Enhanced Academic Learning:  The service must provide an opportunity to apply, contrast, or 

complement learning resources while meeting a community need.  ñLearning from the 

community is not automatic.ò (p. 26). 

 Purposeful Civic Learning:  the service must make an ñexplicitly direct and purposeful 

contribution to the preparation of students for active civic participationò (p. 38).  

 

What Are the Benefits of Academic Service-Learning? 

 

 Research clearly links academic service-learning to increased mastery of course outcomes and a 

heightened awareness of the importance of civic responsibility.  According to an ongoing national study 

of colleges by the American Association of Community Colleges, results show that 90 percent of 

students agreed that academically based service helped them see how course subject matter can be used 

in everyday life; 70 percent thought that service-learning helped them better understand required 

readings and lectures; and based on the critical reflection component, 97 percent had a clear 

understanding of the connection between service and learning (Robinson, 2003).   Minnesota 

#ÁÍÐÕÓ #ÏÍÐÁÃÔȟ ÉÎ ÔÈÅÉÒ ÐÕÂÌÉÃÁÔÉÏÎ ÂÙ !ÍÅÒÉÃ#ÏÒÐÓɕ6)34! $ÁÎ 3ÉÍÏÎÅÔȟ Ȱ3ÅÒÖÉÃÅ-Learning and 

!ÃÁÄÅÍÉÃ 3ÕÃÃÅÓÓȡ  4ÈÅ ,ÉÎËÓ ÔÏ 2ÅÔÅÎÔÉÏÎ 2ÅÓÅÁÒÃÈȟȱ ÃÉÔÅÓ ÅÍÅÒÇÉÎÇ ÒÅÓÅÁÒÃÈ ÔÈÁÔ ÖÁÌÉÄÁÔÅÓ ÈÏ× 

service-learning delivers greater student leadership development, enriched learning, and 

improved academic performance.  Simonet further demonstrates that service-learning should be 

thought of as a process that leads to greater student engagement, thus resulting in the product of 

student retention.   

 Some additional benefits of academic service-learning are as follows: 
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 There is an increase in social responsibility among students who participate in service-

learning (Kendrick, 1996).   

 Students who participate in service-learning tend to score higher on measures of tolerance and 

appreciation of diversity and lower on measures of prejudice (Myers-Lipton, 1996). 

 Participation in service-learning has been identified as an important contributor to studentsô 

engagement in and commitment to school (Sax and Astin, 1997). 

 Service-learning use by faculty is most strongly motivated by increased understanding of course 

material, increased student personal development, increased student understanding that social 

problems are systemic, increased useful service in the community, and increased institution-

community partnerships (Abes, Jackson and Jones, 2002). 

 When service-learning projects are designed with the input of community partners, they meet 

real needs in the community.   

 

 In spite of the many benefits associated with service-learning, faculty members cite these factors 

as deterrents in the use of service-learning:  anticipating logistical problems associated with coordinating 

the community service aspect of the course, not knowing how to use service-learning effectively, not 

perceiving service-learning as relevant to the courses they teach, and not having released time to develop 

service-learning (Abes, Jackson and Jones, 2002).  Although faculty involvement is commonly cited as 

most important for service-learning program sustainability, a study by the American Association of 

Community Colleges (Robinson, 2003) showed that faculty and administrative support were most 

important in making service-learning programs successful.  Support structures identified as vital to 

integrating service-learning into the curriculum included faculty released time, stipends, professional 

development, and recognition. 

  

 II.  Examples of Academic-Service Learning 

 Academic Service-Learning in Various Disciplines in Academic at Delta College (also see 

Appendix A: Delta College Academic Service-Learning Faculty and Project and Appendix B:  Delta 

College Service-Learning Assignments) 

 

Business and Information Technology  

 Students in an editing class tutor local fourth and fifth grade elementary students through 

application of the writing process; a report (oral or written) is prepared by each student and 

shared with the class and guests at the end of the project. 
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 Students co-sponsor a fundraising community event with a non-profit agency by coordinating 

vendors, selling tickets, and marketing the event.  

 Students assist low-income citizens with tax preparation. 

 Students manage a second-hand store sponsored by a local non-profit agency. 

 

English 

 Students tutor students and staff a volunteer-run ñWriting Centerò for the College. 

 Developmental students research the life and history of a local lumber baron, write a play based 

on the life and times of the lumber baron, write a grant to acquire costumes, and perform the play 

for third graders at an elementary school. 

 Students select causes and write persuasive letters to local papers/elected officials. 

 Students interview local leaders and senior citizens regarding the historical events in their lives 

and write oral histories for publication. 

 Students assist families at local women shelters in the community. 

 Students provide tutoring and interaction to students with disabilities at an alternative high 

school. 

 

Health and Wellness 

 Students have weekly companion relationships with homebound clients/patients. 

 Students work with clients and professional staff of community agencies to identify, analyze, and 

help resolve health and wellness related problems; follow-up activities include presentations on 

specific health issues. 

 Students coach after-school/community sports programs. 

 Teams of students organize and participate in CROP Hunger Walks, American Cancer Societyôs 

ñRelay for Lifeò as part of their program portfolio. 

 Health/fitness students give presentations on health careers to local students. 

 

Humanities 

 Computer design students create Web pages and designs for non-profit agencies. 

 Broadcasting students provide videotaping and editing services for non-profit agencies and oral 

history projects. 

 Broadcasting students produce a weekly show aired on the local PBS affiliate. 
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 Photography students take photographs for non-profit agencies and assist in creating photo 

displays and promotional materials. 

 Art students sponsor an ñEmpty Bowlsò fundraiser selling bowls they made to raise awareness of 

homelessness; proceeds are donated to the local soup kitchen. 

 Students in philosophy courses combine community service with course readings, resulting in a 

code of ethics for an organization. 

 Communication students tutor students in listening and speaking skills. 

 Oral Communication for Managers students give presentations to the local Rotary Clubs, Red 

Cross, and homeless shelters, based on research, food drives, and other service projects. 

 Speech students deliver storytelling presentations to the elementary students. 

 Interpersonal communication students spend half a day at a soup kitchen helping the staff and 

residents prepare for their community-wide Thanksgiving dinner.  The students work in groups 

at the site and later write reflective papers linking their communication experiences to course 

concepts. 

 Automotive service technician students in a communication class teach alternative high school 

students how to buy and maintain a used car. 

 Interpersonal communication students sponsor a campus-wide ñPoster Displayò event featuring 

what they learned in the course. 

 

Math and Computer Science 

 Math students tutor math concepts for middle school students and at a juvenile center. 

 Computer science students design Web pages and e-commerce sites for non-profit agencies, set 

up voicemail systems, build computer systems, and organize a computer tutoring volunteer 

program at an elementary school. 

 Statistics students conduct community research polling, summarize the results, and publish their 

findings in a local newspaper. 

 

Science 

 Microbiology students scientifically collect and test water samples, document, graph, and 

permanently record the data on a computer disk, and share their findings with the community. 

 Biology students conduct studies focusing on global warming and the greenhouse effect, water 

pollution, plant and tree diversity, and the migratory patterns of birds based on visits to a water 

reclamation site.  
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 Environmental science students conduct an environmental site assessment for a local nature 

center and an environmental audit/review (ISO 14000 Environmental Management System 

Audit) for local businesses; students write follow-up reports and make oral presentations upon 

completion of the projects. 

 Environmental science students assist various professional environmental organization activities 

such as regional meetings, annual events, and state/county stream remediation. 

 Students assist agencies in starting up recycling programs and develop tailored proposals for 

sustainability in agencies.  

 Students provide assistance to the inventory, organization and operation of the Multimedia 

Learning Laboratory which is a facility available to all anatomy/physiology students, 

nursing students and allied health clinical program students, providing learning resources 

and spaces for student learning outside of class time.   

 

Social Science 

 History students interview and collect documents from longtime community residents who were 

active during a specific historical era or decade.  The students prepare and publish the materials 

for the local historical society and/or deliver informative presentations. 

 Sociology students conduct field observations in human service agencies, record their 

observations in field journals, and describe their observations in term papers. 

 Psychology and child development students participate in community-based mentor programs, 

keep a log of their interactions and activities, and write or present a final report related to 

child/adolescent developmental stages. 

 Political science students work for political candidates or consumer advocacy groups to influence 

change and learn the political change process, participate in civic activism at local meetings and 

with public officials, and volunteer at organizations that deal with issues such as at-risk youth, 

homeless/joblessness and the environment.  Journal-keeping and a final portfolio are required. 

 Political science students teach basic government concepts to local elementary students and at 

alternative high schools. 

 Criminal justice students establish a reading club with residents of a community corrections 

program to read, discuss, and debate various short stories. 
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Technical, Trades and Manufacturing 

 Construction management students partner with Habitat for Humanity to construct a home for a 

needy family in the community. 

 Construction students work with local organizations to restore local historic buildings in need of 

repair and proper restoration. 

 Construction students build ñPeace Polesò for Delta College and sister institutions in Kenya 

 

III.  Developing, Implementing and Assessing Academic Service-Learning 

 

How to Develop Service-Learning in Academic Courses (also see Appendix D:  A Course-Based 

Model for the Development of Academic Service-Learning) 

 

A good place to start is to review the course design and syllabus, identify the learning objectives 

most suited to service-learning, and then ask:  ñWhat is it my students could do in the community that 

relates to the objectives of this course?ò  The faculty member must determine the best fit of service 

based on the learning objectives.  The degree of importance of the competency may dictate the type or 

amount of service time required of the student, but the amount of time required is secondary to the 

learning that the faculty member seeks.  Important questions and considerations include:  

 What specific learning objectives of this course are best suited for service-learning?  

What skills should students acquire upon completion?  General education/course-

specific outcomes. 

 What kinds of competencies are best learned in service-learning settings?  

Competencies best learned via active learning approaches. 

 What kinds of service placements and projects would benefit the community and 

facilitate meeting some of the learning objectives of this course?  What community 

agencies/opportunities are available for placements?  Opportunities can be accessed at 

https://www.1-800-volunteer.org/1800Vol/UWSC/vcindex.do (Also see Appendix C:  

Delta College Community Partners) 

 What is the best format for the service-learning component?  Elective/ mandatory; 

short/long-term; extra credit/honors option/extra hour; individual, team or class project. 

 What kinds of learning can the service experience facilitate that are currently 

covered/demonstrated in other ways?  Reading; fewer tests. 

https://www.1-800-volunteer.org/1800Vol/UWSC/vcindex.do
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 What learning strategies or assignments help students link their service and 

classroom-based work?  Journals, papers, presentations. 

 What types of assessment strategies match the importance of the service-learning 

objectives?    

 

Adding service-learning to a course requires clearly communicating to students the role of service in the 

course and how it connects to the course content.  This will help them understand how what they are 

learning is directly applicable to their lives.  The course syllabus should clearly define the precise role of 

service in achieving the course learning objectives and the nature of the service-learning assignment.  

Finally, the reflective or synthesis component of service-learning can tie together the why, what, and 

how so that both students and faculty can assess the impact of the service on learning.   

 

Assignments and Assessment Strategies for Academic Service-Learning 

 

As in any course, the development of assignments and assessment strategies usually starts with 

determining how the student will meet the learning objectives (assignments) and to what extent 

(assessment) the student satisfactorily meets those objectives.  Often, faculty will have to revamp 

existing assignments and develop new ones related to the service-learning experience in the course.  

Some sort of structured reflection is the primary process by which students think critically about their 

service-learning experiences (Zlotkowski, 2001).  In doing so, students are able to relate their 

community service experience to course content by articulating how their service clarifies, reinforces, or 

illustrates course concepts.   

To a degree, faculty can revise some existing presentations, projects, papers or journals to 

become a form of structured reflection and synthesis for service-learning.  The assignment and 

assessment practice should match the degree of importance of the learning objective.  For example, if 

service-learning is a small component of the course and related to a minor competency, then the 

academic product, or assignment, should produce a minor impact on the studentôs overall grade; 

however, if the service component is tied to a major competency, then the teaching strategy to facilitate 

this learning should involve a significant academic product which produces a major impact on the grade.  

The National Service-Learning and Assessment Study Group produced A Field Guide for 

Teachers in collaboration with the Vermont Department of Education (1999).   

The study concluded that to better understand how service affects student learning, teachers need not 

only to evaluate the overall quality of student work (summative assessment) but also provide students 
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with ongoing feedback (formative assessment) on their performance and on areas of possible 

improvement.  ñStudy group members came to the conclusion that assessing what students learn 

through service is not really different from assessing any other learning experience . . . The one major 

distinction for service learning, like other experiential learning opportunities, is that much of the 

evidence of student learning is demonstrated in the act of performing the service itself . . .service-

learning can be the way students both learn and demonstrate their learning.  As students perform their 

service, they produce evidence of learning . . . One challenge with service-learning is that some 

demonstrations of learning occur ñin the fieldò and may therefore be harder to capture. . . observation 

is a great source of evidence, but if undocumented, much of this evidence can slip away.  Journal 

entries, peer evaluations, and group discussions can all serve to help document this learning.  

Ultimately, service-learning might be one of the best means for assessing student learning . . .  

Generated in a real world context, this evidence can serve as a truly authentic assessment of what 

students know and can do (pp. 2-7,# 8). 

 

Common types of assignments and assessment strategies for service-learning include:  

 Student journals  

 Surveys 

 Synthesis/reflective papers 

 Individual interviews 

 Group projects 

 Group discussions/electronic discussions  

 Portfolios (including observations by agency representatives, work logs, times sheets, 

journals, letters, charts, audio or video clips) 

 Presentations (in class, community, agency) 

 Case study/history/ethnography 

 Products for agency 

 Research paper including synthesis 

 Creative writing/presentation pieces 

 

Reflection and Assessment Strategies 

 

Since an essential element of service-learning is reflection, in which students are asked to 

integrate their service knowledge into the content and theory of the course, a journal/reflective paper can 
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help students develop critical thinking skills about their service work and how it relates to their mastery 

of subject matter.   Questions to ask are: 

 

 Prior to the project:  Why this project?  What do you expect out of this project?  What do you 

know about this topic/group/agency?  What do you expect to learn or gain and what do you 

expect to give back?  What concerns do you have? 

 

 During the project:  What do you see?  What do you do?  How do you feel?  What are your 

concerns?  How can you improve?  What are you doing well?  What skills are you developing or 

applying?  What is uncomfortable?  What are you learning that you can relate to the concepts of 

the course?  How is this experience challenging your stereotypes/prejudices?  How is it 

significant in your community/society? 

 

 After the project:  What have you learned?  What difference have you made? What was most 

difficult?  Satisfying?  Surprising?  How can you apply what youôve learned?  Where?  What do 

you see as your most valuable contribution to the project?  What attitudes or expectations, if any, 

have changed on your part?  How can you tie what youôre learning into learning outcomes for 

this course?  You major?  Work?  How has this experience reinforced what youôre learning in 

class?  Has learning through experience taught me more, less, or the same as in class?  In what 

ways? 

 

Some additional sample reflective questions include: 

 

1. What are you learning about yourself?   

2. How would you change your service-learning experience if you could? 

3. Give an example of something you learned that relates to the concepts of topics covered 

in class? 

4. Describe a person, situation or experience you find interesting/challenging to be with at 

your service-learning site. 

5. What has happened that makes you feel you might or might not like this work as a 

career? 

6. Describe the most important thing you are learning (or that happened) and how can you 

use it in other situations. 
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Remind students to take a few minutes at the end of their service-learning time to write, suggesting they 

write their thoughts freely and edit later.  Give them concrete examples of sincere writing and of good 

use of perceptual skills.  Ask students to share some of their reflections by reading excerpts aloud in 

class.  Give feedback freely. 

 

Group discussions can serve as an indicator of how students are doing and help students 

synthesize knowledge, compare their experiences with others in class, and critically review issues 

related to their service-learning.  Although group discussions are by nature an imprecise mode of 

evaluation, they may provide important assessment data for the instructor to use to improve student 

learning in the future.  Some ways to use group discussion include the following: 

 

 Schedule regular sessions in which students come to class prepared to discuss their 

service-learning projects (ñ Pair and Shareò sessions in which students work in pairs to 

discuss  progress, listen,  ask questions, etc.). 

 Use a discussion topic (poverty, homelessness, citizenship) and hold class discussions 

asking students to relate their service projects to the topic. 

 Ask students to write their questions/journal entries about their service and bring to class; 

use to guide discussion as a class or in small groups. 

 Guide the class through a focus group, using specific questions you create to assess 

learning or to make adjustments to the service-learning projects. 

 

 Feedback from service sites can provide useful information that becomes part of the 

comprehensive evaluation of a student service-learning project.  Some agencies supply forms that can be 

used as part of a service-learning contract with the agency, or generic forms can be obtained from the 

Deltaôs Volunteer/Service Learning Office. 

 

Summary 

 

 Service-learning is about learning.  Listen to what some students had to say about what they 

learned during their service-learning projects: 

 

 ñMy life has been changed just from that one experience.  It has made 
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 me study harder and work harder at what I do.ò 

 

ñEven if it was in the tiniest of ways I believe what we did was significant.ò 

 

 ñI went into this experience with a self-imposed prophecy.  I entered the 

 mission determined to learn something and help others.  I knew this was 

 going to be a great experience for me and the class to interact with  

another type of culture. What I learned about interpersonal communication     through this 

experience was the importance of open-mindedness.  Because 

 without  an open-minded attitude a communicator will have trouble interacting 

 competently with people from different backgrounds.  I know everyone has 

 different prejudices and stereotypes about the homeless, like theyôre lazy 

 or uneducated or smell bad.  Itôs important that people overcome these pre- 

 existing stereotypes and learn to appreciate and interact with people from 

 different backgrounds as individuals.  This experience taught me a lot about life.ò 
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Helpful Websites 

American Association for Higher Educationôs Best Practices for Service-Learning 

http://www.aahe.org/service/models.htm 

American Association of Community Colleges Horizons Service-Learning Project 

http://aacc.nche.edu/initatives/horizons/syllabi.htm 

Campus Compact Syllabi Project http://www.compact.org/syllabi 

Campus Compact  http://www.compact.org and Michigan Campus Compact 

Campus Compact National Center for Community Colleges 

http://www.mc.maricopa.edu/services/servicelearning/ 

Legal Issues for Service-Learning Programs www.nonprofitrisk.org  

http://www.gc.maricopa.edu/servicelearning/frisk.htm 

Michigan Journal of Community Service-Learning http://www.umich.edu/~mjcsl/ 

National Society for Experiential Education (NSEE) http://www.nsee.org 

Minnesota Campus Compact http://www.mncampuscompact.org 

National Service-Learning Clearinghouse (online syllabi) http://www.servicelearning.org/ 

National Service-Learning Cooperative (K-16) Clearinghouse  http://www.nicsle.coled.umn.edu/ 

SERVEWEB  http://www.ostberg.org/serveweb/ 

Service-Learning Home Page  http://www.csf.Colorado.edu/s/ 

Volunteer Centers of Michigan  http://www.mivolunteers.org  

  

http://www.aahe.org/service/models.htm
http://aacc.nche.edu/initatives/horizons/syllabi.htm
http://www.compact.org/syllabi
http://www.compact.org/
http://www.mc.maricopa.edu/services/servicelearning/
http://www.nonprofitrisk.org/
http://www.gc.maricopa.edu/servicelearning/frisk.htm
http://www.umich.edu/~mjcsl/
http://www.nsee.org/
http://www.mncampuscompact.org/
http://www.servicelearning.org/
http://www.nicsle.coled.umn.edu/
http://www.ostberg.org/serveweb/
http://www.csf.colorado.edu/s/
http://www.mivolunteers.org/
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Start searching for volunteer opportunities TODAY!  
 

To sign up as a volunteer:  
1.) Log into: https://www.1 -800 -volunteer.org/1800Vol/UWSC/vcindex.do  
2.) Click the blue ñCreate Account ò box 
3.) Click the blue ñSign Up as Volunteer ò box 
 

*PLEASE NOTE:  Your account should be associated with United Way of Saginaw County 
Volunteer Services ï this will be the first thing you see. If not, please click the blue ñFind A 
Volunteer Centerò box and choose the correct one. 
 

4.) Enter all the required information  
5.) It is very important that after confirming your password you pick which college you are 

associated with (this will help for statistical purposes)  
6.) You now have the option to either click  

a. ñCreate Account ò and be finished oré 
b. you can click ñContinue to Skills & Availability ò to increase your volunteer 

matching options ï fill out that section, then press ñCreate Account ò and you 
are all set to search for opportunities 

 
Congratulations you are one step closer to making Community Impact!  

To find volunteer opportunities:  

 You can use the orange search box at the top of the page or you can click the ñSearch ò 
tab on the left side of the page 

 You can click the ñCalendarò tab to find opportunities occurring in a specific time frame 

 Do you want to see what a specific agencyôs opportunities are? Click ñBrowse 
Organizations ò and search from there 

 
Whatôs Next: 

 At any time you can go in and edit your information, skills, and/or availability * check 
out your volunteer schedule * set a personal goal * sign up through ñVolunteer Alerts ò 
to be emailed when a specific opportunity you are searching for is available * and most 
importantly, print your record of service  

*****If you have any questions or concerns, please contact:*****  
United Way of Saginaw County Volunteer Services 

Kelly Johnson, Community Impact Assistant  
(989) 755-0505 ext. 211 

kjohnson@unitedwaysaginaw.org  or gordonbeedle@delta.edu 

 

mailto:kjohnson@unitedwaysaginaw.org
mailto:gordonbeedle@delta.edu
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Appendix A : 
Delta College Data Base of Academic Service-Learning by Division  

(Note:  See Appendix G for complete list including projects  

Division Faculty Name/contact info 

Business &  

Information 

Technology 

 

Cynthia Drouse (CST) 
cjdrouse@delta.edu 
A064 

 (BIT) and 
Student & 
Educational 
Services (SES) 

Ellen B. Waxman (ABS & MGT) 
ellenwaxman@delta.edu 
D-102 
 

 Gail Hoffman-Johnson OAT/BIT) 
gljohns2@delta.edu 
A061 

 Greg Hubner (ACT) 
gregoryhubner@delta.edu 
A074 

 Felicia Peters (BIT) 

flpeters@delta.edu 

A065 

 Susan Stafford (OAT/BIT) 
slstaffo@delta.edu 
J102 

 Lori Ziolkowski (MGT) 
loriziolkowski@delta.edu 
F222 

Education Andrea Ursuy  
alnadols@delta.edu 
B180 
Connie Watson 
conniewatson@delta.edu 
S219 

English Sharon Bernthal 
shbernth@delta.edu 
S211 

 Denise Hill 
denisehill@delta.edu 
S017 

 Crystal Starkey 
crystalstarkey@delta.edu 
S002 

 Jeff Vande Zande 
jcvandez@delta.edu 
S016 

Health and 

Wellness 

Melissa Appold (DA) 
Asst. Prof., Dental Assisting 
mellissaappold@delta.edu 
F052 

 Janet Massoglia (Nur) 
janetmassoglia@delta.edu 
F219 

 Betty Rickey (NUR) 
bettyrickey@delta.edu 
F214 

 Pam Smith (DA) 
pamelasmith@delta.edu 
F043 

 Mike Spitz (PTA) 
amspitz@delta.edu 
P172 

 Antoinette (Toni) Wyman(NUR) 
antoinettewyman@delta.edu 
F056 

 Beth Zieman (NUR) 
bazieman@delta.edu 
F224 

Humanities Randall Crawford 
randallcrawford@delta.edu 
S251 

 Gina Dominique (ART) 
gdominiq@delta.edu 
S213 

 Natalie Theis (ART) 
natalietheis@delta.edu 
S206 

 Timothy Hendrickson (MUS) 
tfhendrickson@chartermi.net 

 Kirk Wolf (PHL) 
kawolf@delta.edu 
S267 

 Judy Gonzalez (COM) 
jlgonzal@delta.edu 
S254 

 Barbara Handley-Miller (COM) 
barbarahandley-mille@delta.edu 
S248 

 Beth Heyart (COM) 
bethheyart@delta.edu 
S268 

 Adna Howell (COM) 
aghowell@delta.edu 
S252 

 Marcia Moore (COM) 
mlmoore@delta.edu 
S246 

 Kathryn Trombley (COM) 
kathrynthrombley@delta.edu 
S046 

 Nancy Vader-McCormick (COM) 
njvader@delta.edu 
S257 

Math and 

Computer 

Science 

Jack Crowell (MTH) 
jlcrowel@delta.edu 
G206 

 James Ham (MTH) 
jaham@delta.edu 
G223 

mailto:cjdrouse@delta.edu
mailto:%20ebwaxman@delta.edu
mailto:%20gljohns2@delta.edu
mailto:gregoryhubner@delta.edu
mailto:flpeters@delta.edu
mailto:slstaffo@delta.edu
mailto:loriziolkowski@delta.edu
mailto:alnadols@delta.edu
mailto:conniewatson@delta.edu
mailto:shbernth@delta.edu
mailto:denisehill@delta.edu
mailto:crystalstarkey@delta.edu
mailto:jcvandez@delta.edu
mailto:mellissaappold@delta.edu
mailto:janetmassoglia@delta.edu
mailto:bettyrickey@delta.edu
mailto:pamelasmith@delta.edu
mailto:amspitz@delta.edu
mailto:antoinettewyman@delta.edu
mailto:bazieman@delta.edu
mailto:randallcrawford@delta.edu
mailto:gdominiq@delta.edu
mailto:natalietheis@delta.edu
mailto:tfhendrickson@chartermi.net
mailto:kawolf@delta.edu
mailto:jlgonzal@delta.edu
mailto:barbarahandley-mille@delta.edu
mailto:bethheyart@delta.edu
mailto:aghowell@delta.edu
mailto:mlmoore@delta.edu
mailto:kathrynthrombley@delta.edu
mailto:njvader@delta.edu
mailto:jlcrowel@delta.edu
mailto:jaham@delta.edu
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Science 

Division 

Stephanie Baiyasa (BIO) 
ssbaiyas@delta.edu 
F238 

 Cynthia Drake (BIO) 
cythnthiadrake@delta.edu 
D160 

 Deborah Temperly (BIO) 
dstemper@delta.edu 
F203 

 Dave Bailey 
dbbailey@delta.edu 
F202 
Masood Mowlavi 
mmowlavi@delta.edu 
D166 

 Bernadette Harkness 
bernadetteharkness@delta.edu 
D167 
Tom Coates  
thomascoates@delta.edu 
M125 

 Jay VanHouten (BIO) 
jwvanhou@delta.edu 
F209 
Wendy Baker 
wjbaker@delta.edu 
F211 

 Scott Schultz (PHY) 
sfschult@delta.edu 
D162 

 Audra Swarthout 
audraswarthout@delta.edu 
D164 

 Charissa Urbano 
cmurbano@delta.edu 
F208 

 Kris Baumgarten (BIO)  
kabaumga@delta.edu 
F105 

Social 

Science 

Adriene Anderson (SOC) 
adrieneanderson@delta.edu 
Ricker Center 

 David Baskind (PSY) 
debaskin@delta.edu 
S217 

 Thomas Boudrot (POL) 
thomasboudrot@delta.edu 
G116 

 Susan Brinklow (SOC) 
susanbrinklow@delta.edu 
J102 

 Jeff Dykhuizen (PSY) 
jeffdykhuizen@delta.edu 
A085 

 Donna Giuliana (SOC) 
donnagiuliana @delta.edu 

G121 

 Bonnie Good (CD) 
bjgood@delta.edu 
A087 

 Jill Harrison (CD) 
jillharrison@delta.edu 
A088 

 Jerry Kilar (HIS) 
jwkilar@delta.edu 
G103 

 Kimberly Klein (POL) 
kimberlyklein@delta.edu 
G123 

 Lisa Lawrason (POL) 
lisalawrason@delta.edu 
G122 

 Robert Moore (POL) 
robertmoore@delta.edu 
G105 

 Ryan Peterson (POL) 
ryanpeterson@delta.edu 
G102 

 Nancy Schaab (PSY) 
naschaab@delta.edu 
A080 

 Spring Schafer (PSY) 
springschafer@delta.edu 
S218 

 Greg Teter (CJ) 
gregoryteter@delta.edu 
G124 

 Elizabeth Ullrich (POL) 
elizabethullrich@delta.edu 
G114 

 Connie Watson (PSY) 
conniewatson@delta.edu 
S219 

 Michele Whitaker (CJ) 
emwhitak@delta.edu 
G126 

 Ralph Worthing (PSY) 
rjworthi@delta.edu 
A075 

 Ellen Waxman 
ebwaxman@delta.edu 
D102 

Technical Terry Kelly (CNT) 
tmkelly@delta.edu 
F223 

 Mike Finelli (TTM) 
mjfinell@delta.edu;  
M131  

 Dave Bledsoe (CNT) 
dmbledso@delta.edu 
A062 

  

mailto:ssbaiyas@delta.edu
mailto:cythnthiadrake@delta.edu
mailto:dstemper@delta.edu
mailto:dbbailey@delta.edu
mailto:mmowlavi@delta.edu
mailto:bernadetteharkness@delta.edu
mailto:thomascoates@delta.edu
mailto:jwvanhou@delta.edu
mailto:wjbaker@delta.edu
mailto:sfschult@delta.edu
mailto:%20audraswarthout@delta.edu
mailto:cmurbano@delta.edu
mailto:kabaumga@delta.edu
mailto:adrieneanderson@delta.edu
mailto:debaskin@delta.edu
mailto:thomasboudrot@delta.edu
mailto:susanbrinklow@delta.edu
mailto:jeffdykhuizen@delta.edu
mailto:%20donnagiuliana@delta.edu
mailto:bjgood@delta.edu
mailto:jillharrison@delta.edu
mailto:jwkilar@delta.edu
mailto:kimberlyklein@delta.edu
mailto:lisalawrason@delta.edu
mailto:robertmoore@delta.edu
mailto:ryanpeterson@delta.edu
mailto:naschaab@delta.edu
mailto:springschafer@delta.edu
mailto:gregoryteter@delta.edu
mailto:elizabethullrich@delta.edu
mailto:conniewatson@delta.edu
mailto:emwhitak@delta.edu
mailto:rjworthi@delta.edu
mailto:ebwaxman@delta.edu
mailto:tmkelly@delta.edu
mailto:mjfinell@delta.edu
mailto:dmbledso@delta.edu
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Appendix B: 

Service Learning Assignments from Delta College Faculty 
Service Learning Project: Fall, 2008 

Speech 114: Interpersonal Communication 

Barb Handley-Miller 

SL Project is 15% of course grade 

 

We will be learning about research on communication skills this term and hopefully applying what we 

have learned to our personal and professional lives.  I would like to see these skills at work in our 

community, in a setting where you can use your automotive knowledge to do some good and also 

continue to develop your abilities to communicate interpersonally and in a group setting.  This project 

focuses on abilities to speak and listen effectively in diverse co-cultural groups. It will also improve 

your information literacy skills in automotive research.  

 

We will be developing interactive group presentations to make to students at Mackinaw Academy, an 

alternative high school in Saginaw Township on Thursday, September 25th.   

 

The group presentations should be informal and combine informative presentation with demonstration in 

several automotive areas.  They could include: 

 Five or six students working together on an informative presentation/demonstration on what to 

look for when checking out and negotiating the price of a used car.  This would include a walk-

around a used car;  (one of yours), to illustrate some of the things these students would want to 

look for when checking out the vehicle. What print and online resources would they want to 

consult before buying a used car?  What would be a fair amount to pay a mechanic to check out a 

used car before they buy it?  

 Five or six students working on an informative presentation/demonstration on changing oil, 

checking tire pressure, some basics of auto maintenance and safety.  

 Five or six students working on an informative presentation/demonstration on what is legal and 

illegal in automotive accessories and what are some things they will want to consider before they 

buy certain accessories?  

 

You can decide within your group who will speak on what aspect of your presentation.  Some people 

may be doing a demonstration and talking through it, others may have a handout to give students and 

make an informative presentation.  You should be planning active sessions with the students. Give them 

a quiz or a scenario and see what they think the answer is; then discuss it, etc.  You can use your 

creativity to make this work! (You could also ask your dealership for prizes!)   

 

Each person must have a role in presenting or interacting with the group with an activity.  Each person 

in your group will need to turn in to me a typed summary of his/her individual presentation in either 

outline or bullet point format and at least two articles from research sources to back your ideas up. We 

will be going to the library for a presentation on how to access and use automotive research sources.  

This will also make you aware of what online and print automotive periodicals are available to you from 

the library databases and in hard copy.  Each group should also have a handout to  

provide the students with, a summary of your main informative points.  Please clear this handout by me 

ahead of time.  

 

After you make the presentations, you will write a reflection paper (word processed, 2-3 pages long) on 

the project, summarizing your response to these questions:   
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1.  What were your thoughts/perceptions of an alternative high school before you ever visited 

Mackinaw Academy?  What was your impression of students who go there?  

2.  How did your thoughts/perceptions change after visiting the alternative high school? 

3.  What do you think you contributed to this group of students? 

4. How did you perceive they reacted to your presentations and activities? 

5. How did your group work together?  Was the presentation well-planned and did you communicate 

enough about the project?   

6. What, if anything, would you do differently if you could do this over again? 

7. How has this project had an impact on you as a communicator?  Are there any new goals you have 

set for yourself as a result of this experience?  

 

Grade distribution:  

 

The Academic Service Learning Project is worth 15% of course grade 

 Group portion of that grade is 40%:  How well did your group work together? The proof of this 

is in the presentation.  Is it well coordinated, no overlap of people repeating the same 

information?  Are handout materials well done?  Did the group make good use of the time 

allotted for your presentations/activities? Was it an active session, well tailored to this diverse, 

young group of students? (Fill out group feedback sheet and attach)  

 Individual portion of the grade is 60%:  How did you individually do on your portion of the 

presentation/activity?  Did you practice your presentation out loud and are you delivering it and 

interacting with the Mackinaw students with energy and with knowledgeable presentations and 

responses to questions? (30%)  

  Is your written outline/summary well written and free of typographical and grammatical 

errors? Does it convey the substance of your individual portion of the presentation?  Did you 

attach at least two research articles backing up your ideas? (15%) 

Is your reflection paper complete, answering all of the seven questions above?  The paper should be 

double-spaced, at least 2-3 pages long and self-reflective of the experience and the communication 

principles we have discussed and applied in class. (See reflection questions) 

 

 

 

 

 

 

Speech 202: Service Learning project, Delta College Kenya project  

(25% of course grade)    WINTER 2009 
 

Effective managers are influential not only on the job, but in the community. In this academic 

service learning project, you have an opportunity to be a leader representing Delta College and an 

important international partnership.  

 

Teresa Stitt and Jack Crowell have described the Kenya project and I have provided some written 

material. Now, you will divide into groups and prepare a group presentation on the Kenya project to be 

delivered at Rotary Club in Bay City, Saginaw, or Midland. The groups do not meet during our class 

time, so this will take some time commitment on the day of your presentation in April.  

 

Your group presentation should include, but is not limited to: 
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 A brief history of the Delta Kenyan partnership. Some background on Kenya, demonstrating 

need.  

 Current initiatives, funding and contributions of books, computers, etc. 

 Future possibilities for the Kenyan partnership, medical, library etc.  

 Latest delegation is this spring, Dr. Jean Goodnow, Teresa Stitt, Judy Miller and others.   

 Calendars for sale that will be used to fund student scholarships in Kenya. You will make these 

available to any members who would like to buy them. How area businesses and organizations 

can donate computers, books or funds for this project. 

 

Your group will also have the benefit of background from the Global Awareness program, March 25
th

 

through March 27
th

.  The theme of Global Awareness this year is Africa! and there is much to learn on 

background for this project. I will be copying you on the Global Awareness schedule and come to what 

you can.  

 

The academic service learning project will be graded in two parts: 

1. The team presentation itself, which you will do for the community group and for the class. I will 

use the same informative speech rubric I used for the presentation you did earlier in the semester on 

building relationships. Each person in your group should have a role in the presentation, which should 

last 10 to fifteen minutes overall for the group. Each person will show me their individual outline before 

you make your presentation. (Presentations plus outline = 70% of grade)  

2. The self-reflection paper, (30% of grade) after your presentation. This 2-3 page, double-spaced 

paper should be written in 12 Times New Roman Font, and include: 

 What did you think about this project going in? Had you ever heard of the Delta Kenya project?  

What do you know about Rotary Club?  How did your group plan to make a connection between 

Delta College and Rotary clubôs mission? What did you learn when you went to the Rotary Club 

website? 

 What was the experience like delivering your group presentation to the Rotary club meeting?  

How was it received? Using the informative speech rubric, what were your individual strengths 

as a communicator before the group, and what are areas you want to continue to work on?  What 

kind of interaction did you have with the group? Did they seem interested in some future 

involvement in the project?  

 

 If you were to do this kind of presentation over again, what would you want to improve 

individually and as a group?  What have you learned about yourself as a communicator and the 

importance of community involvement? As a current or future manager, do you see the value of 

being involved in the community? Are you more likely now to want to join a community group 

or get involved in a service project?  
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Service Learning Project  

POL 104  (Kim Klein)  

(Pre) Self Reflect ion Survey  

 

Student ______________________  

Service Learning Assignment: ______________________________  

 

Please respond as honestly as possible, relying on your current beliefs or attitudes toward 

this assignment, instructions, and the population you will be serving. Indicate your level of 

agreement by placing an X in the box that reflects your choice. This s urvey will only be 
viewed by your instructor .  

 

 Strongly  

Agree  

Agree  Disagree  Strongly  

Disagree  

Related to my Service Learning Assignment, I have a 

good understanding of the needs and problems facing 

the younger population in my community.  

    

If every one works together societyõs problems can be 

solved 

    

I have a responsibility to serve my community      

I learn course content best when connections to real -

life situations are made  

    

The idea of combining course work with service to the 

community should be practiced in more courses at 

Delta.  

    

I probably wonõt volunteer or participate in the 

community after this course ends.  

    

Instructions for this assignment were written clearly 

and are understandable.  

    

I have concerns about entering into the community 

for service learning. ( Please explain below if you 
check Strongly agree or Agree)   

    

  

Comments:________________________________________________________________

___________________________________________________  

You will need to spend a total of ten hours in the classroom; A key component is the 

following presentation at which time you will òteachó the fourth graders two core democratic 

values or whatever the teacher prefers you to teach.  

The students in the four th grade are responsible for not only understanding this value 

but they are also required to write a persuasive essay regarding this subject matter. 

Following your presentation you will pair ed with various students  and you will begin to help 

them with idea s on how to begin writing a persuasive essay.  This part of the assignment 

will make up the remaining hours.  
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The two values are listed below:  

 Popular Sovereignty -  The power of government comes from the people  

 Federalism -  Power is shared between the state an d national governments, as written 

in the Constitution.  

 You will be given two weeks to prepare an outline/written summary of the 

material you will be presenting. This will be part of your journal. You will need 

to turn that introductory paper in to me no l ater than the week of March 10 th .  

 Prior to your presentation I will meet with you and review and discuss any 

problems or needed changes. At this meeting I will also address any concerns 

you might have about going into the local school classroom.  

 It is important that you develop a presentation using the teaching/learning 

principles that are appropriate for a 4 th  grade student.  

 The following is a list of websites that may be helpful:  

   www.Americanepic.org  

www.Michiganepic.org  

www.freedomforum.org  

www.msu.edu/~k - 12phill  

www.civnet.org  

www.pbs.org/jefferson  

www.kidsvotingusa.org  

www.michiganlegislature.org  

www.congresslink.org  

 

 In your journal please provide evidence that you visited each one of the above sites, 

this can be done by including a copy of the home page.  

 On your assigned date you will go to the assigned classroom and present.  

 Following your presentation make sure to reflect on your experience. I would also like 

you to expand and include in your portfolio the following:  

o Gather information in your area on what types of mechanisms protect the 

youngsters in your community?  

o What is available in your community to assist stu dents who are struggling 

academically?  

http://www.americanepic.org/
http://www.michiganepic.org/
http://www.freedomforum.org/
http://www.msu.edu/~k-12phill
http://www.civnet.org/
http://www.pbs.org/jefferson
http://www.kidsvotingusa.org/
http://www.michiganlegislature.org/
http://www.congresslink.org/
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o What is available in your community that can assist the financially strapped 

families?  

o What types of recreational activities are available for young people in your 

community? What free fun and or learning activities a re available?  

 Make sure to follow the project requirements, all of the following should be part of 

your portfolio that you turn in.  

o Pre and Post survey  

o Running journal  

o Evidence of visiting the above websites  

o Supplemental materials used  

o Five page paper detailing your experience  

Á Description of your experience  

Á Research on what your community has to offer the younger population 

and their families  

Á What did you learn from this?  

Á Tie the experience into course content  

Á Personal analysis  

 

POL104 Project  

 

Student Accountability Sheet  
Please fill out this sheet each time you volunteer or observe and obtain the necessary 

signature from an official in attendance.  
 

Student name: 

_______________________________________________________  

 

Date  and hours  of volunteer experi ence:  

___________________________________________  

___________________________________________  

___________________________________________  

___________________________________________  

___________________________________________  

 
What did you do?  

Completed by the student:  

______________________________ _________________________  
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________________________________________________________________

_____ _________________________________________  

_______________________________________________________________ _

________________________________________________________________

__________ ___________________________  

 

Signature of official 

___________________________________________________  

 

Title of official  __________________________________________________ 

 

 

 

 

Helpful Writing Traits  

Author Ruth Culham in ò6 + 1 Traits of Writing ó she addresses what every piece of writing needs. 

1. Ideas: Ideas make up the content of the piece of writing - the heart of the 

message. 

2. Organization: Organization is the internal structure  of the piece, the thread of 

meaning, the logical pattern of ideas.  

3. Voice: Voice is the soul of the piece. Itõs what makes the writerõs style singular, as 

his or her own feelings and convictions come out through the words.  

4. Word Choice: Word choice is at it s best when it includes the use of rich, colorful, 

precise language that moves and enlightens the reader.  

5. Sentence Fluency: Sentence fluency is the flow of the language, the sound of word 

patterns -the way the writing plays to the ear, not just to the eye.  

6. Conventions: Conventions represent the pieceõs level of correctness-the extent to 

which the writer uses grammar and mechanics with precision.  

+1. Presentation: Presentation zeros in on the form and layout.  

 

Writing is a process, a process at its heart that  involves editing and revision. If you need more 

active verbs you revise for that, you work to bring life to your voice. If you need to add more 

details to explain your idea, you add them. You keep changing your work until you get it to where 

you want. If your spelling is not 100% accurate, you edit for that. The above traits are a way to 

assist you in breaking down the steps and helping you become a more effective writer.  

 

I am going to provide you with examples of how you can address these traits.  

 
Paper is clear and focused  Writer is beginning to define 

topic  

Paper has no clear sense of 

purpose or central theme  

Topic is narrow and 

manageable 

Topic is fairly broad but you 

can see where the writer is 

headed 

Writer is still in search of 

topic  

Relevant, quality details 

given 

Support is attempted  Information is limited or 

unclear  
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Reasonably accurate details 

are present  

Ideas are reasonably clear, 

though they may not be 

detailed  

Idea is a simple restatement 

of the assigned topic  

Writer seems to be writing 

fr om knowledge or 

experience  

Writer seems to be drawing 

knowledge but has difficulty 

from general observations to 

specifics  

Writer has not begun to 

define topic in a meaningful, 

personal way 

 

 

* Tips:  

R.A.F.T.S. is an acronym for:  

R- Role of the  writer -helps the writers decide  on point of view and voice.  

A- Audience for the piece of writing -reminds the writer that he/she muse communicate ideas to 

someone else; donõt assume the reader knows anything about the subject 

F- Format of the material -helps the writer organize ideas and employ format conventions for 

letters, interviews, story problems, and other kinds of writing.  

T-Topic or subject of the piece of writing -helps the writer zero in on main ideas and narrow the 

focus of the writing.  

S- Strong verb -directs writer to the writing purpose -for example to persuade, analyze, create, 

predict, compare, defend, or evaluate, therefore direct the action of the writing.  

 

Organization:  

 
Order, structure or 

presentation of information 

moves reader through th e 

text  

Organization is strong 

enough to move reader 

through text without to 

much confusion 

Writing lacks a clear 

sense of direction  

Thoughtful transitions 

show how ideas connect  

Transitions usually work well 

but sometimes connections 

are fuzzy  

Connections between 

ideas are confusing or not 

present  

Organization flows, reader 

does not have to think 

about it  

Organization sometimes 

supports main point but not 

always  

Reader canõt get a grip on 

the main point of the 

story line  

 

Think of the writing like a puz zle, get everything to fit together  

 
In this class we will continually talk about providing  evidence for your stated position . Here is a 

technique you can use to assist you. Make a list of the issues for the two sides of an argument. 

For example, if you we re writing about whether or not this country should allow gay marriage or 

some form of civil union to exist then develop two lists of reasons; one list for your argument, the 

other list from an opposing viewpoint. Write a sentence or two about each of the reasons on your 

list. Then select the most important reason from your list that supports your position and write 

even more, an additional sentence or two -about this statement. For instance, you could make the 

point that if this country does not allow gay m arriage then essentially you are discriminating 

against a group of people by not allowing them the same federal benefits that married couples are 

allowed. According to a 1997 report over 1000 federal rights, privileges, and protections based on 
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marital sta tus are unavailable to these couples. Now, begin putting your argument together, first 

stating your position, and then counter  arguing with the points you identified on your lists. Such 

as, what would these additional mandates do with respect to the federa l money needed and might 

this put the federal government in a position of regulating relationships? Remember to save your 

most important argument, the one that will ultimately persuade the reader -until both sides of the 

position have been explored. Finally  after acknowledging both sides of the issue make one 

argument that is the most significant, convincing the reader to your side. Close the piece and 

leave the reader thinking about your stated position.    

 

When asking to write persuasively (embracing a po int of view by means of arguing or reasoning) or 

writing an expository piece (systematic explanation of a subject) the word choice is extremely 

important.  

 
Words are powerful and 

engaging 

Language is functional but 

lacks a lot of energy  

Writer demonstrates  limited 

vocabulary 

Choices in language enhance 

the meaning and clarify 

understanding  

Words and phrases are 

functional with only a few 

fine moments  

Words and phrases are 

unimaginative and lifeless  

Striking words and phrases 

catch the readers eye  

Familiar  words communicate 

but donõt capture the 

readers imagination  

Problems with language leave 

the reader wondering  

   

Conventions: 

 
The writer demonstrates a 

good grasp of spelling, 

punctuation, capitalization, 

grammar and usage, and 

paragraphing  

Shows reasonable control 

but at times errors are 

distracting and impair 

readability  

Errors in spelling, 

punctuation, capitalization, 

grammar and usage, and/or 

paragraphing make text 

difficult to read  

The punctuation is accurate, 

even creative, and guides the 

reader t hrough the text  

End punctuation is usually 

correct; other times missing 

or wrong  

Punctuation is often missing 

or incorrect  

Grammar and usage are 

correct  

Grammar and usage are not 

accurately applied all the 

time  

Errors are quite often and 

affect meaning  

Paragraphing tends to be 

sound 

Paragraphing is attempted 

but may run together or 

begin in the wrong places  

Paragraphing is missing and 

has no relationship to the 

organizational structure of 

the text  
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  ñAsk not what your country can do for you.  Ask what you can do for your country.ò 

                           President John Kennedy 

 

           άLƴ ǘƘƛǎ ƭƛŦŜ ǿŜ Ŏŀƴƴƻǘ Řƻ ƎǊŜŀǘ ǘƘƛƴƎǎΦ ²Ŝ Ŏŀƴ ƻƴƭȅ Řƻ ǎƳŀƭƭ ǘƘƛƴƎǎ ǿƛǘƘ ƎǊŜŀǘ ƭƻǾŜΦò 

                         Mother Teresa 

 

           ñRight the wrongs you see and work to give others the chances youôve had.ò 

                President Barack Obama 

 

 

 

 

 
 

 

Experiential Learning Winter 2009 

Sharon Bernthal       

  
Victims of domestic violence, sexual assault, and stalking find safety, empowerment and change by the services of staff and volunteers at the Saginaw 

Underground Railroad and Bay Area Womenôs Center. 

 
Delta College supports experiential learning, where students improve their academic skills while experiencing meaningful life lessons.  You have an 

opportunity to make a powerful difference in the lives of women and children in crisis.  For the next several weeks, you will be reaching out to your 

community and will be writing reflectively about your experiences.  You will choose how you will complete your service learning project, and details of all 
assignments will be given throughout the project. 

 

Service learning assignments will be submitted after youé 
 

éattend a class orientation to create an online account with United Way of Saginaw County Volunteer Services. 

...attend a shelter tour with your class. 
éreview and choose service options.  (online) 

éphone contacts and make appointments. 

ébegin tracking service activities and hours. (online) 
éobserve The Tombstone Project display. 

écomplete service activities as determined by scheduled appointments. 

éprint your online record of service and write final project reflections. 
 

Service activities are available at the shelters, resale shop, and on campus 

This project will require a five-hour time equivalent (details explained in class). 
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Service Learning Opportunities - Sharon Bernthalôs Winter 2009 Students 

Location Activity Option Contact  Phone 
Shelter tour 

(Saginaw or Bay City) 

Shelter tour (all participate during class) 

 

Sharon Bernthal  

Asst. Prof. of English 
shbernth@delta.edu 

           

686-9300 

 
 

Shelter 

(Saginaw) 
 

Assist with meal prep 

Report: 
   Breakfast 7:30-9:00 A.M. 

   Lunch 11:30-1:00 

   Dinner 4:30-6:30 or 7:00 P.M. 
 

Kari Tanney 755-0413 

Ext. 225 

Shelter 

(Saginaw) 

Assist in child care center 

Two-hour shifts   
8:00 A.M ï 4:00 P.M. 

1 volunteer at a time 

 

Susan McFarland 755-0413 

Ext. 227 

Shelter 

(Saginaw) 

Observe in emergency shelter office  

(hotline calls and guest needs) 

Two-hour shifts 

8:00 A.M. ï 10:00 P.M. 

1 volunteer at a time 

 

Kari Tanney 755-0413 

Ext. 225 

Shelter 
(Saginaw) 

Observe walk-in orientation of new clients 
Tuesdays 9:30-11:30 A.M or 1:30-3:30 P.M. 

Thursdays 5:00-7:00 P.M. 

 

Margie Cuadrado 755-0413 
Ext. 224 

Resale shop 

(Saginaw) 

Sorting donations 

Assisting on the sales floor 

2 volunteers at a time maximum 
Monday ï Saturday 10:00 A.M. ï 4:00 P.M. 

 

Greg Austin 249-1924 

Resale shop 

(Saginaw) 

Donate gently used clothes and household items 

Drop off times Monday ï Friday 10:00-4:00 
 

Greg Austin 249-1924 

Delta College 

(Main campus) 
 

ñV Weekò activities JodiAnn Stevenson 

Asst. Prof. of English 

686-9174 

Delta College 

Ricker Center 
 

April 8 Ricker Event  (craft show, vendor sales, kidsô activities, etc.) 

Work at event or make donations for sale 
Details TBA 

Sharon Bernthal 686-9300 

Shelter 

(Bay City) 

 
 

Service in support of the Bay Area Womenôs Center.    

Contact volunteer coordinator to select activities of interest and make  

appointments  for service time.  Several options are available. 

Shelley Ramos 

Volunteer Coordinator 

sramos@bawc-mi.org 

686-4551 

 

Gift for child at shelter 

(Saginaw or Bay City) 

Make no-sew fleece blanket 

(2) 1-1/3 yds. same or coordinating fleece (minimum size) 
(Tip: Use JoAnn Fabrics Sunday news coupon for one piece 2-2/3 yds.) 

 

Sharon Bernthal 

 

686-9300 

Gift for woman in shelter 

(Saginaw or Bay City) 

Collect personal care products for a small gift bag or basket 

(Suggestions: haircut coupons and personal care items) 
 

Sharon Bernthal 

 

686-9300 

 

Saginaw Underground Railroad Shelter  1230 S. Washington, Saginaw            755-0413 
    (south of St. Maryôs Hospital) 

 

Under the Rainbow Resale Shop                     5645 State St., Saginaw      249-1924 

    (west of Center Rd.) 

        

Bay Area Womenôs Center    3411 Midland Rd., Bay City 
                   (behind the YWCA)   
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POL104 Civic Engagement Project (Instructor:  Lisa Lawrason) 

 

Experience politics first-hand in 2009! 
So, you want to complain about the ills of your community? Why not DO SOMETHING?! Hereôs your 

chance to try your hand at politics. 

Project Requirements 
 

Civɷic: of or relating to a citizen, citizenship. 

Enɷgageɷment: the act of being involved. 
 

 

Project goal: Apply an understanding of the importance of civic engagement by working with a 

political issue outside the classroom. 

 

How we will accomplish this goal: Get involved with politics first-hand in your community by 

volunteering for an organization that deals with a political issue. 

 

Points value: 200 total points possible (about 30% of your grade) 

 

Requirements: Hereôs what is expected for your completion of this assignment. 

 12-15 hours of your time outside of class. This is time actually spent ñbeing political,ò and will 

entail working directly with an agency in your community. This may include many smaller 

blocks of time or one big block of time (if you volunteer all day, for example) as fit into your 

schedule.  

 Conference with your instructor to verify youôve made contact with the organization and to 

describe how youôll be volunteering. (10 points possible) 

 A research paper about the political issue with which youôre working. (75 points possible) 

 Group presentation to the class of your issue and your volunteerism. (40 points possible.) 

 Portfolio of your work. During the 14
th

 week of the semester, every student will turn in a folder 

detailing their experience. (75 points possible) This portfolio must include the following: 

o Documentation of your work. Students must have an official from the organization or 

campaign sign and date their ñvolunteer form,ò accounting for hours completed by the 

student. Any portfolio turned in without this form will receive a ZERO. 

o Supplemental materials from your experience. This can include photos of your volunteer 

experience or literature from the organization with which you volunteered.  

o Three-page reflection paper of your experiences. This paper must include a description of 

the work you completed, as well as a discussion in which you connect your work to what 

you learned in class. (See assignment requirements sheet) 

o Jazz it up! This portfolio represents the hard work you did this semester, so take pride in 

your work! Be sure to include a title page, and apply all the formatting requirements (12 

pt. font, double space, Times New Roman font, Title page, indent paragraphs, 1-inch 

margins) 

 

Contacting an organization 
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Students must make contact with their organization and set up time to volunteer by Week 5 of the 

semester. Students will go through www.1-800-volunteer.org to search volunteer opportunities available 

for issues in which theyôre interested. (See attached sheet for specific instructions.) 

 

As you contact the organizations, BE PERSISTANT. If they donôt call you back in one or two 

days, donôt hesitate to contact them again or put out a call to volunteer elsewhere. Donôt get 

caught at the end of the semester with no place to volunteer!! 

 

REMEMBER: As you volunteer in the community, you are representing Delta College. Your 

performance may determine whether further volunteer opportunities will be presented to Delta 

students in the future. As such, any student who acts inappropriately or irresponsibility while 

volunteering will automatically be deducted 50 percent of his/her grade on the civic engagement 

project. Irresponsible or inappropriate behavior includes not showing up during your scheduled 

volunteer time, not completing the assigned work in a satisfactory manner or any other disruptive 

behavior the organization reports. 

http://www.1-800-volunteer.org/
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POL104 Civic Engagement Project  

 

Political Issue Research Paper 
Assignment Requirements 

(75 points possible) 

DUE in class: Feb. 18 (Week 6)  

 
Content (50 points possible) 

For maximum credit, please directly answer the following in your paper (be sure you clearly address 

these questions and donôt make me guess as to whether youôre answering them or not): 

 Why is this issue an important one? Why should people in your community be concerned with 

the issue youôre working with? (Do your research here ï For example, detailing the number of 

people who are impacted by your issue is an effective way to make a strong case that others 

should be concerned.) 

 How does current public policy (either at the state or national level) address the issue with which 

you are working? 

 What is the most pressing need of the population you are serving?  

 How can the needs you have identified be more effectively met by government or non-

governmental organizations with the support of government? 

 How could the clients themselves affect the level of service they are being provided? (i.e. Could 

they organize to lobby government? What obstacles do they face in accomplishing this?) 

 HINT: Your best source to answer some of these questions will be your contact within the 

organization (see requirements for sources below). 

 

Sources & Citation (10 points possible) 

 The paper must include a minimum of three sources, one of which must be an interview with an 

appropriate person within the organization who deals with your issue on a daily basis. This could 

be an administrator or supervisor or volunteer coordinator, etc. Students who fail to conduct an 

interview will receive a ZERO on this part of the paper. 

 Sources must be listed in the back of your paper in a Works Cited page, as well as within the text 

of your paper. Students may follow either APA or MLA guidelines to cite their sources. 

 If you are unsure how to do this, I encourage you to check out this link, from the Delta Libraryôs 

Web site: http://www3.delta.edu/library/research.html#citing. This cite will walk you through a 

step-by-step process on how to cite your sources. 

 Research tip: Students will find the databases available from the Delta Libraryôs Web site a 

valuable tool for researching this paper. They can be accessed from 

http://www.delta.edu/library, then click on ñLibrary Resourcesò to the left of the page, then on 

ñMagazine and Journals.ò I encourage you to try various search terms on the FirstSearch, 

IntoTrac and  Issues and Controversies databases until you find what youôre looking for. As 

always, let your instructor know if you run into any trouble finding sources, and Iôll be glad to 

offer guidance. 

 

Readability and presentation (5 points possible) 

 To receive maximum credit, students should express their thoughts in an organized, structured 

fashion, with an introduction and conclusion. 

 Points will be deducted for misspelled words, writing in incomplete sentences and misuse of 

punctuation. 

http://www3.delta.edu/library/research.html#citing
http://www.delta.edu/library
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 Each paper will be expected to have a title page and be turned in with a staple in the upper left 

hand corner.  

 

As with all other assignments in this class, a grade of A will signify ñexcellentò work in completing the 

above requirements; B signifies ñgood work;ò C indicates average work; D signifies poor work; and E 

indicates a failure to complete the assignmentôs requirements.  
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POL104 Civic Engagement Project 

 

Political Issue Presentation 

Assignment Guidelines 
40 points possible 

 

Students will present their issue in groups to the class. Although these will be group presentations, each 

student will be graded individually, based on the following criteria: 

 

1. Content (25 points possible) 

Each group should address the following in their presentation: 

 Why is this issue an important one? Why should people in your community be concerned with 

the issue youôre working with?  

 How does current public policy (either at the state or national level) address the issue with which 

you are working? 

 What is the most pressing need of the population you are serving? How is the organization 

youôre working with addressing the needs of that population? 

 How can the needs you have identified be more effectively met by government or non-

governmental organizations with the support of government? 

 How does the organization with which youôre volunteering work to address this issue? 

 

2. Engagement of the audience (15 points possible) 

 Are the visual aids appealing and professional? If they include writing, is it readable from a 

distance? (Be sure to include pictures, graphs or other visuals to make your presentation 

engaging.) 

 Does the student deliver his/her presentation of the issue with enthusiasm? 

 Does the student present the issue in a manner which engages the audience? (HINT: Do NOT 

read your paper or read verbatim from PowerPoint slides here. This is the fastest way to lose 

your audience!) 

 

Any student who does not contribute to the presentation to the satisfaction of his/her group members will 

be deducted 50 to 100 percent, depending on the extent of the lack of participation. Each student will 

evaluate the others in his/her group, using the form below. 
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POL103 ï Intro to American Government 

 

Political Issue Presentation  
Accountability Sheet 

 

Each group member must complete this sheet, accounting for the time and effort put forth by each of the 

other group members. 

 

Name of group member ______________________________ 

 

How well did the student participate in the preparation of the presentation? Specifically state what this 

student contributed. 

 

 

 

 

 

Name of group member ______________________________ 

 

How well did the student participate in the preparation of the presentation? Specifically state what this 

student contributed. 

 

 

 

 

 

 

Name of group member ______________________________ 

 

How well did the student participate in the preparation of the presentation? Specifically state what this 

student contributed. 

 

 

 

 

 

 

 

 

Name of group member ______________________________ 

 

How well did the student participate in the preparation of the presentation? Specifically state what this 

student contributed. 

 

 

POL104 Civic Engagement Project 
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Civic Engagement Portfolio 
Assignment Requirements 

75 points possible 

Due: April 20 (Week 14) 

 
Reflection paper (3-4 pages) (60 points possible) 

For maximum points in your reflection paper, please address the following: 

1. First, feel free to simply discuss the most important lessons you took away from this experience. Use this 

as an opportunity to discuss how you volunteered and to react to the experience, giving me your personal 

analysis of what took place. 

2. Secondly, tie your experience into what you learned in class. The possibilities are endless here (and I donôt 

want to limit you), but here are some ideas:  

 Did you observe interest groups at work? How were they working to get what they want from 

government? 

 How do liberals and conservatives respond to your issue differently? Is current public policy headed 

in a more liberal or conservative direction? 

 Did you see the founding fathersô view of human nature at work in your volunteer experience? 

 Did you see federalism at play? Which level of government ï state or national ï is better suited to 

address this issue? 

 How is your issue portrayed in the media? Does this influence the public perception of this issue? 

What is public opinion on your issue? 

 How do political parties address your issue differently? 

OK, hopefully you get the ideaé Just be sure to make a thorough, strong connection of what you saw in the 

ñreal worldò and what you learned in class. 

 

Readability (10 points possible) 

 To receive maximum credit, students should express their thoughts in an organized, structured 

fashion, with an introduction and conclusion. 

 Points will be deducted for misspelled words, writing in incomplete sentences and misuse of 

punctuation. 

o Each paper will be expected to have a title page and be turned in with a staple in the upper left 

hand corner.  

 

Supplemental materials (5 points possible) 

 Did the student submit materials, such as pictures and literature from the organization? 

 

Documentation of volunteer experience 

 Any portfolio that does not include the completed accountability sheet will receive NO credit. 

Additionally, students who do not complete the required minimum of 12 hours of volunteering will 

receive no credit. 
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Accountability Sheet 
 
 

Instructions: Students are expected to volunteer 12-15 hours working with politics firsthand. After they complete the 

volunteer hours, they are required to have the following contract completed and signed by the person under which they 

worked.  

 

 

Semester/year ___________ Course __________ Instructor  Lisa Lawrason___ 

 

Student name _____________________________ Phone ___________________ 

 

E-mail ___________________________________ 

 

 

To be completed by the student: 

 

Agency name ______________________________  Date _____________________ 

 

Address _____________________________________________________________ 

 

Supervisorôs name __________________________ Phone _____________________ 

 

 

To be completed by the community partner: 

 

Please record the work and hours completed by the student 

Date Describe work completed Service 

hours 

Was the work 

completed 

satisfactorily? 

    

    

    

 

Please sign and date 

 

Supervisor: ____________________ Title: ___________________  Date ____________ 

 

Student: _____________________________________________ Date ____________ 
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Service Learning Project:  The Pulse of Midland County 

Instructor:  Jim Ham 

 

This project will be worth 60 points.  The break-up of the points appears below. 
 

1. Brainstorm topics of interest to residents of Midland County. (10 points) 

 Identify several issues of interest to Midland County residents.  The issues can be county-specific 

because they affect only the residents in Midland county, or they can be statewide or nationwide 

issues that impact the residents of Midland county.  Try to identify issues in which public opinion 

is split.  Also, topics that are somewhat controversial may sell more newspapers. 

 Turn in:  A list of at least 3 issues.  Consider issues of local (Midland County), state, and national 

interest.  Research one of your issues, and describe why Midland county residents would be 

interested in assessing public opinion on the issue. 

 Assigned: Jan. 21, 2009 

 Due: Feb. 2, 2009 

 

2. Write survey questions related to the two survey topics. (10 points) 

 As a class, and in collaboration with the editors of the Midland Daily News, we will select two 

issues.  We will write 5-6 questions for each issue to be included on a survey.  The questions 

should be written so that we can accurately measure public opinion on the issue. 

 Turn in:  A list of at least 5-6 survey questions for one of the two selected issues.  Your questions 

should be clear, easy to answer, and address many facets of the issue. 

 Assigned: Feb. 9, 2009 

 Due: Feb. 23, 2009 

 

3. Conduct the phone interviews. (10 points) 

 Students must select one of the three nights to conduct interviews on campus.  There will be a 

sign up sheet. 

 Tues. ï Thurs., Mar. 23, 25-26, 2009, 5:30 ï 8:30 PM 

 Turn in:  A 1-page reflection of your experience conducting phone interviews.  What was fun and 

not fun about the experience?  What did you learn about statistics or survey research during the 

experience?  What was surprising?  What was frustrating?  What did you learn about the two 

survey issues? 

 Due: Apr. 6, 2009 

 

4. Analyze the survey results and write the newspaper article. (30 points) 

 Summaries of the survey data will be provided.  You will be asked to construct graphs and/or 

tables that describe the data.  You will also be asked to write a newspaper article that integrates 

your graphs and informs readers on one of the survey issues.  In addition to providing a narrative 

on the graphs, you should also highlight the complexity of the issue and how Midland County 

residents are thinking about the issue.  More details lateré 

 Assigned: Mar. 30, 2009 

 Due: Apr. 13, 2009 

 

 
Service-Learning Project - MTH 208 

Instructor:  Jim Ham 

 

Deadline:  Newspaper reporters have deadlines.  If you would like to submit your article to the Midland 

Daily News (MDN) for publication, the deadline is Monday, April 20
th

.  Otherwise the deadline is the 

last day of class. 
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Write a newspaper article to be published in the MDN.  Your article should focus on only ONE of the 

two topics investigated in the class survey:  School sports, OR the economy.  The article must be sent 

to your instructor electronically and must contain the following features: 

 

Title Page:  Include the usual stuff: Name, Date, Class, Instructor, Unique title of 

the article.  In addition, a graphic or logo must appear on the title page.  The logo 

to the right is provided to you, but you may create a different one or embellish the 

one provided.  The title of the forum does not have to be ñThe Pulse of Midland 

Countyò;  you can make up your own forum title. 

 

 
 

Graphs.  Each question of the survey must have a corresponding graph segment.  Each exact question 

on the survey must appear on a graph.  Questions can be grouped if they are alike in style or response 

type.  Each graph must have a title and present results in a clear and concise manner.  Graphs must be 

computer generated on Excel or some other chart-drawing software. 

 

School sports: (4 sections) 

Á Demographics: Participation in school sports.  Questions 1, 2, & 3.  Create 3 individual 

graphs (pie charts) or a single graph. 

Á Pay-to-Play:  Questions 4-7.  Create a single graph.  A stacked bar graph or some other graph 

is appropriate. 

Á Funding School Sports: Questions 8-14.  Create a single graph.  Group the Strongly Agree 

and Agree responses together; group the Strongly Disagree and Disagree responses together.  

Rearrange categories according to the level of agreement, with the most agreeable category 

coming first and the least agreeable category coming last.  A double bar graph or some other 

graph is appropriate.  Ignore the ñDonôt Know or No Responseò responses. 

Á Importance of School Sports:  Questions 15-18.  Create a single graph.  Group the Strongly 

Agree and Agree responses together; group the Strongly Disagree and Disagree responses 

together.  Ignore the ñDonôt Know or No Responseò responses.  A double bar graph or some 

other graph is appropriate. 

 

The Economy: (5 sections) 

Á Current State of the Economy:  Questions 19 & 20.  Create 2 individual graphs (pie charts) or 

a single graph. 

Á Personal Economic Situation: Questions 21 & 22.  Create 2 individual graphs (pie charts) or 

a single graph. 

Á Concerns About the Economy:  Questions 23-27.  Create a single graph.  A stacked bar graph 

or some other graph is appropriate.  Rearrange categories according to the level of 

agreement, with the most agreeable category coming first and the least agreeable category 

coming last. 

Á Whoôs to Blame?  Question 28.  A modified Pareto graph is appropriate here.  There should 

be seven bars on your graph corresponding to the seven categorical responses.  Rename the 

ñDonôt Know/No Responseò category to ñOtherò.  The ñOtherò category should appear as the 

last category on the graph. 

Á How long until Recovery?  Question 29.  All five responses must be represented on your 

graph.  Rename the ñDonôt Know/No Responseò category to ñNot Sureò.  The ñNot Sureò 

category should appear as the last category on the graph. 

 

The Narrative:   
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Title:  Give your article a title.  This title should make readers want to read your article.  You 

may want to link your title to one of the significant results in the survey.  For example, ñMidland 

County Residents Support Pay-to-Playò or ñMidland County Residents Blame Wall Street for the 

Current Economic Conditionsò 

 

Introduction:  Again, here you want to build on the title and motivate readers to continue 

reading by citing one or two of the significant results of the survey.  Convey to the reader what 

he/or she will be learning about in the piece. 

 

Discussion of Data and Graphs:  Provide a narrative to accompany each of your graphs.  Your 

narrative should be unbiased and present only the facts.  Describe the purpose, the big picture, 

the highlights, the surprises, and any interesting relationships in the data. 

  

Commentary:  Put this small survey in context.  Link our survey to the larger issues surrounding 

school sports or the economy.  To help you with this, read the Sample Background Articles 

below or others that you find relevant.  Link our survey to results from other surveys.  Link our 

survey results to important, relevant, or timely events occurring in Midland County. 

 

Survey Methods:  The following statement (or one similar to it) about the caveats of opinion 

polls must appear near the end of your article. 

Results are based on telephone interviews with 537 Midland County adults, aged 18 and 

older, conducted March 23, 25, and 26, 2009. For results based on the total sample of 

adults, one can say with 95% confidence that the maximum margin of sampling error is 

±4.3 percentage points.  Interviews were conducted with respondents on land-line 

telephones.  In addition to sampling error, question wording and practical difficulties in 

conducting surveys can introduce error or bias into the findings of public opinion polls. 

 

Other Things to Consider: 

Á Sentences should be clear, concise and worded in a manner that is appropriate for the 

audience.   

Á Quotes can be a wonderful tool for a news writer.  They can clearly illustrate opposing 

opinions.  They can add a human feel to a story.  Theyôre also perfect when someone says 

something or illustrates a point more effectively than you, the reporter, can accomplish. 

 
Sample Background Articles: 

The Economy 

http://www.gallup.com/poll/117151/One-Four-Americans-Worry-Monthly-

Payments.aspx 

http://www.gallup.com/poll/117037/Economic-Optimism-Reaches-Month-High.aspx 

http://www.gallup.com/poll/117178/Weekly-Economic-Wrap-Mood-Improves-

Again.aspx  

 

School Sports 

http://www.nfhs.org/web/2008/02/adressing_funding_issues_in_high.aspxv 

http://www.nacwaa.org/rc/rc_articlepr_paytoplay.php 

http://www.usatoday.com/sports/preps/2003-06-30-preps-participation_x.htm 

http://www.mininggazette.com/page/content.detail/id/504319.html?nav=5061 

http://www.edweek.org/ew/articles/2009/03/23/27sports.h28.html 

http://www.wickedlocal.com/barnstable/archive/x2078625426 

http://www.gallup.com/poll/117151/One-Four-Americans-Worry-Monthly-Payments.aspx
http://www.gallup.com/poll/117151/One-Four-Americans-Worry-Monthly-Payments.aspx
http://www.gallup.com/poll/117037/Economic-Optimism-Reaches-Month-High.aspx
http://www.gallup.com/poll/117178/Weekly-Economic-Wrap-Mood-Improves-Again.aspx
http://www.gallup.com/poll/117178/Weekly-Economic-Wrap-Mood-Improves-Again.aspx
http://www.nfhs.org/web/2008/02/adressing_funding_issues_in_high.aspxv
http://www.nacwaa.org/rc/rc_articlepr_paytoplay.php
http://www.usatoday.com/sports/preps/2003-06-30-preps-participation_x.htm
http://www.mininggazette.com/page/content.detail/id/504319.html?nav=5061
http://www.edweek.org/ew/articles/2009/03/23/27sports.h28.html
http://www.wickedlocal.com/barnstable/archive/x2078625426
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(Some of the questions used to survey residents are included in the following section; for the complete list of 

questions/results, please contact Jim Ham.)  
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1.      Did you attend a high school sporting event in the last year? Count Percent 

Yes 218 40.67% 

No 315 58.77% 

NR 3 0.56% 

Grand Total 536 100.00% 

2.      Did you play a sport in high school? Count Percent 

Yes 235 43.84% 

No 298 55.60% 

NR 3 0.56% 

Grand Total 536 100.00% 

3.      Do you have children who have played high school sports? Count Percent 

Yes 292 54.48% 

No 237 44.22% 

NR 7 1.31% 

Grand Total 536 100.00% 

4.      Do you favor ñpay-to-playò to help fund high school sports? Count Percent 

Yes 293 55.08% 

No 180 33.83% 

NR 59 11.09% 

Grand Total 532 100.00% 

5.      If ñpay-to-playò is required for school sports, should a similar pay-to-play fee be 

required for all extra-curricular activities including band, clubs, and so on? Count Percent 

Yes 329 61.96% 

No 136 25.61% 

NR 66 12.43% 

Grand Total 531 100.00% 

6.      Would ñpay-to-playò reduce the number of student athletes? Count Percent 

Yes 358 67.67% 

No 128 24.20% 

NR 43 8.13% 

Grand Total 529 100.00% 

7.      Should students be guaranteed a minimum amount of playing time if they pay to play? Count Percent 

Yes 228 43.02% 

No 237 44.72% 

NR 65 12.26% 

Grand Total 530 100.00% 

8.      Teams should play fewer games to cut down on costs. Count Percent 

S Agree 10 1.89% 

Agree 141 26.70% 

Disagree 283 53.60% 

S Disagree 43 8.14% 

NR 51 9.66% 

Grand Total 528 100.00% 

 

 

 

 

 

Biology 140  Extra Credit ñBuffetò = 10 points to total course points 

Instructor:  Temperly     Winter Term 2009 

 

Choose One ñServingò from the Buffet and Only One! 
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A. Volunteer for Science Olympiad on Saturday, February 28, 2009 

Work a two hour shift at Science Olympiad, the premier Science competition for middle school and high 

school students held at Delta College each winter semester.  Details will follow. 

 

B.  Attend Global Awareness Program presentation by Kyle Enger on Wednesday, March 25 from 

7:00 p.m until 8:30 p.m.  Kyle, a former Delta student, will share his experiences as a health educator 

with the Peace Corp in Morocco, Africa. 

 

C.  Bone sorting Day 

Thursday, April 16 from 12:00 p.m. to 1:00 p.m.in the MLL (second floor of F-wing).  Just be there and 

join in the work session. 

 

D.  Learning Materials Worksession ï Date has been changed! 

Tuesday, April 21 from 5:00 p.m. to 6:00 p.m. in C-112.  Just show up and work on materials for 

anatomy and physiology classes. 

 

E.  Review activity 

Design an interactive review activity for physiology concepts found in one of the following modules:  1, 

2, 3, 4, 5 or 6.  Your work is due no later than the beginning of class on Thursday, April 23 and you will 

conduct this activity in class on Tuesday, April 28.  You may work collaboratively with someone on this 

activity, but the final activity must then be a ñdouble sizeò activity.  You must have the approval of the 

instructor for this activity. 

 

F.  Design a demonstration, build a model or develop a learning activity for any topic in the course.   
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Appendix C: 
Delta College Community Partners  

(Note:  For a complete list with contact information and ideas for 
cross-referencing disciplines, see Appendix G)  

 
Name 

AAI/Pregnancy Aid 

Action Thrift  Store 

Aleda E. Lutz Veterans Medical Center 

Alzheimer's Association 

American Cancer Society 

American GI Forum 

American Red Cross, Saginaw County Chapter 

Americans Hospice Inc. 

Andersen Enrichment Center 

Arnold Center Inc. 

Bancroft/Eddy Apartments 

Big Brothers Big Sisters of Saginaw Bay Area 

Boy Scouts of America 

Boys & Girls Club - Longfellow Unit 

Boys & Girls Club - Stone Unit 

Boys & Girls Club of Saginaw County - Merrill Park Unit 

Boys and Girls Clubs of Bay County 

Brookdale Senior Living 

Bullseye Golf Foundation 

Bullseye Golf Foundation  

CAER Center (Chesaning Area Emergency Relief) 

CAN Council (Child Abuse & Neglect Council) 

Carrollton Public School 

Catholic Family Service 

Center for Civil Justice 

Center of Attraction Outreach 

Child & Family Service 

Children's Zoo at Celebration Square 

Circle of Love Community Development Corporation 

Citizens for Better Care 

City Rescue Mission 

Coleman Elementary School 

Come Grow With Us Child Care and Family Resource Center 

Commission on Aging 

Communities In Schools-The Answer to Saginaw County's Promise 

Community Action Committee 

Community Prescription Support Program (CRxSP) 

Community Resolution Center 

Community Village 

Convention & Visitors Bureau 

Covenant HealthCare 

Covenant HealthCare 
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Covenant VNA Hospice Care 

Cross The Street 

Dawkins Culture Diversity Consulting 

Delta College 

Department of Human Services 

Disability Services Resource Center 

Do-All, Inc 

East Side Soup Kitchen 

Education and Training Connection 

Emmaus House 

Emmaus House of Saginaw 

Epilepsy Foundation of Michigan 

First Ward Community Service 

Food Bank of Eastern Michigan 

Forgotten Youth Ministries 

Francis Reh Academy 

Frankenmuth Historical Museum 

Freeland Math Science Day 

Friends of the Animal Shelter of Saginaw County 

Gleaning for Jesus 

Good Neighbors Mission 

GreenHouse Gathering Place 

Habitat for Humanity 

Habitat for Humanity-ReStore Saginaw 

Handley Home & School Association 

HealthSource Saginaw 

Healthy Start 

Hearth Home 

Heartland Hospice 

Hidden Harvest 

Historical Society of Saginaw Castle Museum 

Home & Hospice Advantage 

Homes From Heaven 

Hospice of Michigan 

Hospital Hospitality House of Saginaw 

Houghton/Jones Neighborhood Task Force, Inc. 

Hoyt Nursing and Rehab Center 

Innerlink 

J & A Counseling and Evaluations, Inc. 

Japanese Tea House & Cultural Center 

Jeannine Collier Catholic Worker Home 

Junior Achievement of Northeast Michigan, Inc. 

Junior League of Saginaw Valley 

Kinship Care Program 

Legal Services of Eastern MI 

Li'l Sprouts Child Development Center 

Literacy Council of Saginaw County 

Luther Manor 

Lutheran Home Care Hospice of Hope 
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MI Child Care Centers, Inc. 

MSU Extension 4-H 

March of Dimes 

Mental Health Authority, Sag. Co 

Michigan CardioVascular Institute Foundation 

Michigan Community Blood Center 

Michigan Voter Engagement Project 

Mid Michigan Children's Museum 

Mid Michigan Waste Authority MMWA 

Mitten Bay Girl Scout Council 

Muscular Dystrophy Assoc 

Mustard Seed 

Neighborhood House 

Neighborhood Renewal Service 

New Life Vineyard Church 

Old Town Christian Outreach Center & Mobile Soup Kitchen 

PRIDE in Saginaw Inc. 

Partnership Center 

Pit & Balcony 

Port Sanilac Police Department 

Prevention & Youth Services 

READ Association of Saginaw County 

ROCK Youth Center 

Reach out and Read 

Restoration Community Outreach 

SVRC Industries 

SVSU  

Safe Haven 

Sag Valley Regional 4C 

Saginaw Advocacy for Individuals with Disabilities (SAID) 

Saginaw Art Museum 

Saginaw Community Foundation 

Saginaw Community Services 

Saginaw County Chamber of Commerce 

Saginaw County Parks and Recreation Commission 

Saginaw County Youth Protection Council 

Saginaw Family Health Center 

Saginaw Geriatrics Home 

Saginaw Odyssey House, Inc. 

Saginaw Pines Nursing & Rehab 

Saginaw Township Recreation Department/Center Courts 

Salvation Army of Saginaw County 

Sexual Assault Wellness Center 

SouthernCare 

Special Needs Vision Clinic 

St. Francis Home 

St. Mary's Guardian Angel Respite 

St. Mary's of Michigan 

Steps Montessori School 
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Swan Valley High School 

THUMB AREA BIG BROTHERS BIG SISTERS 

Teen Parent Services 

Tender Care 

The Lutheran Home 

The Manors 

The Manors  Lutheran Homes of Michigan 

The Salvation Army of Genesee County 

Toni & Trish House for the Care of the Terminally Ill 

Total Christian Television 

Tri-Co Comm Adjudication Program 

Underground Railroad, Inc. 

United Way of Saginaw County 

University Artistry 

VOICE Inc 

Valley Lutheran High School 

Very Positive Outlook 

Visiting Nurse Special Services 

YMCA 

Youth First  

Youth for Understanding 
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Appendix D:  
 A Course-Based Model for the Development and Assessment of 

Academic Service-Learning  
 

Nancy Vader-McCormick, Ph.D.,  Professor.  Delta College 

Copyright 2004. 

 

 

Academic Service-Learning 

ñService-learning is a credit bearing, educational experience in which students participate in an 

organized service activity that meets identified community needs and reflects on the service 

activity in such a way as to gain further understanding of course content, a broader appreciation 

of the discipline and an enhanced sense of civic responsibility.ò 

 

 Robert Bringle & Julie Hatcher, ñA Service-Learning Curriculum for Facultyò 

The Michigan Journal of Community Service-Learning, Fall 1995, pages 112-122 

 

  

How Does Service-Learning Affect Students? 

A major longitudinal study completed in 2000 by Alexander Astin and staff at the Higher Education 

Research Institute at the University of California, Los Angeles provides strong support for academic 

service-learning.  The most significant factor associated with a positive service-learning experience in 

the study appears to be the studentôs degree of interest in the subject matter, which ñenhances the 

understanding of the academic course material.ò  The amount of training prior to service participation, 

class discussion, and the frequency with which professors connect the subject matter to the service 

experience are also especially important determinants of whether the academic material enhances the 

service experience, and whether the service experience facilitates understanding of the academic 

material.  Service participation showed significant positive effects in all 11 outcomes measures used:  

academic performance (GPA, writing skills, critical thinking skills), values (commitment to activism 

and to promoting racial understanding), self-efficacy, leadership (interpersonal skills, leadership ability), 

choice of a service career, and plans to participate in service after college.  Better than four service-

learning students in five felt their service ñmade a differenceò and that they were learning from their 

experience.  The results underscore the power of reflection as a means of connecting service experience 

to course material (discussions, written papers and journals).  Finally, the findings suggest that both 

faculty and students develop a heightened sense of civic responsibility and personal effectiveness 

through participation in service-learning courses. 

 

The text of this report is available from the Higher Education Research Institute, UCLA 

 

 

A Course-Based Model for Academic Service-Learning 

 



 48 

Consider the courses you teach and ask:  ñHow could community service be helpful 

in enriching the discipline?ò   
 

 

 

 

 

 

What kinds of community service opportunities might connect with course content? 

 

 

 

 

 

 

 

What are my goals in using the community service?  (Link learning objectives to the community 

service and analyze how the service will reinforce, deepen and/or broaden the learning objective) 

 

  

 

 

 

 

In other words: 

 

What could my students do in the community that would enhance the academic value  

(course goals, learning objectives, etc.) of my course?  What do I want my students to get 

 from this experience?  How will the community benefit? 

 

 

 

 

The Basic Questions 
 

What kind of course service option is best? 

 

 What kinds of partnerships and projects are logical to link to the service-related objective?  What 

types of community sites would be appropriate (nursing homes, homeless shelters, public 

schools, etc.)? 
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 What specific service would such partnerships/projects provide to the larger community? 

 

 

 

 

 

 

 What is the best format for the service component ( i.e. Honors Option, mandatory, extra credit, 

long term, short term, individual, group, one-time project, semester long project)? 

 

 

 

 

 

What kinds of changes do you need to make to your course syllabus to reflect the change? 

 

 What kinds of adjustments should you make to the traditional workload for the course as a result 

of the service component (e.g., less reading; fewer tests, revised assignments)?  

 

 

 How many hours of service will you require?  What will be your deadlines?  How will you keep 

track of student service hours? 

 

 

 What kinds of learning can the service component facilitate that are currently being 

covered/assessed in another way? 

 

 

 What kind of explanation will be included in the syllabus to let students know how the service 

component is related to the course content? 

 

 

How will you prepare students for the community-based work? 

 

 What kinds of strategies will help prepare students for their community-based work?  (In-

class orientation, training, presentation by agency, etc.) 

 

 

 

 

 

 

 How can the community partner be of educational assistance? 
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 What other strategies will prepare students ï conceptually, personally, practically ï for 

the community based work? 

 

 

 

 

 

 

 What kinds of learning agreements or contracts, if any, might be necessary for the 

community-based work? 

 

 

 

 

 

 

 What type of pre-assessment might be helpful at this point?  (A key question is ñWhat are 

your fears, concerns, expectations going into this service project?ô  This can be used in 

discussion, answered on note cards and collected, or used as the first entry in a reflection 

journal or log.)   

 

 

 

 

 

 

 

Reflection:  How to Link Service to Course Content, Personal Growth and Community Impact 

 

 

What is the structure or nature of the reflection that will allow students to get the most out of their 

work in the community (technical, personal, larger civic implications)? 

 

 

 Journals 

 Focus groups 

 Presentations 

 Writing  

 Projects ï art work, drama 

 Guided discussion 

 

 

Effective Reflection:   

Strategies for Connecting Service to Academic Learning 
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Reflection:  intentional consideration of an experience in light of a particular learning objective. 

 

I.   Effective reflection activities: 

 Linked to particular learning objectives of the class 

 Guided by the instructor 

 Occur regularly throughout the course 

 Allow for feedback and assessment 

 Include opportunities for clarification of values 

 Integrated into class discussion and appear on exams (produces greater academic gains 

and higher levels of student satisfaction) 

 

II. Examples of effective reflection learning tools: 

 Weekly logs ï list of activities 

 Class presentations ï brief continuous/longer final  

 Service-learning portfolios ï evidence of progress and product, self-assessment as well as 

a variety of products from throughout the semester 

 Personal narratives ï stories based on journal entries describing growth 

 Exit cards ï brief note cards turned in at the end of class periods that reflect on course 

content and how it relates to the service experience 

 Directed writings ï instructor provides framework/questions/readings 

 Ethical case studies ï based on real ethical dilemmas faced at service sites, students 

analyze situations and how they would respond 

 Experiential research papers ï identifies underlying social issue from service site 

experience and research (recommendations, presentations) 

 E-mail discussions ï weekly summaries facilitate reflection and critical incidents from 

the service experience 

 Journals ï express thoughts and feelings about the service experience and link personal 

learning with course content 

 

III. Specific types of journals 

 Critical incident journals ï prompts ask students to consider their thoughts and reactions 

they may take in the future  (ñDescribe an event . . .ò) 

 Three-part journals ï divided into three sections:  description, analysis, application to 

help students make connections between their experience (description), how course 

content relates to their experience (analysis), and how it can be applied to their own life 

(application) 

 Highlighted/key-phrase journals ï directly relates concepts and terms used in the text or 

discussed in class to the service experience 

 Double-entry journals ï divided into two sections:  personal thoughts/reactions and keys 

issues from class used to analyze relationships between personal experience and course 

content 

 Dialogue journals ï daily/weekly entries responded to by peer/instructor 
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Whatever reflection strategies you choose to use, be sure to: 

 

 Devote time and attention to reflection 

 

 Link reflection to particular learning outcomes 

 

 Make reflection regular and allow time and avenues for feedback 

 

 Tie reflection to evaluation in some way (e.g. use of questions such as ñWhat have you learned 
from working in the community that relates to the course content?ò  and/or ñHas the service 

component of this course been useful?  Why or why not?ò  Also, ask ñHow has the community 

gained from your participation?ò and ñHow might service-learning be better incorporated into 

this course in the future?ò 

 

 

 Consider a variety of reflection examples ï journals, writing, discussion, etc. 

 

 

Assessment:  What do you want to Know?  How will you Measure It? 

 

 

 

What do you want to know? 

 

Return to the course-related learning goals for the service component and identify what you want to 

know (the degree to which student learning outcomes were met, a specific course concept, a 

general education knowledge or ability outcome, etc.).  Also, consider what additional course-

appropriate civic/public issues might the community-based work meet (e.g. professional responsibility, 

diversity and stereotypes, public policy, peace and justice issues, equal opportunity issues, access issues, 

etc.).  In other words, consider the degree to which the studentôs service was valuable to the 

community and enhanced the studentôs understanding of their role as a citizen. 

 

 

How will you know it? 

 

Determine the indicators you will use to determine how well students have mastered what you 

have identified as the course-related learning goals connected to the service-learning component.  

For instance, in a speech course the learning goals could be: 

 

 Design an effective group presentation  (delivered in a community setting) 

 Demonstrate the elements of speaker credibility (while delivering a presentation to 

 an unfamiliar group in the community) 

 Demonstrate self-confidence and comfort in diverse community settings 

 

Evaluate the learning goals as you would any other academic assignment.  In this case, you would 

use the criteria identified for effective group presentations (audience analysis, outline, elements of 
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the presentation, time limit, use of visual aids, research, etc.).  You may be evaluating the 

academic product using a grading rubric for the presentation and outline, feedback from peers, 

video analysis, etc.   In addition, you may want to assess attitudes and perceptions regarding 

sensitivity to diversity (a possible citizenship outcome) using a post-survey as well as using your 

own observations and those of your community partner.  

 

 

 

How will you measure it?  Who/what will provide the data? 

 

 What assessment strategies will reveal the degree to which students mastered course 

 related learning goals (reports, guided discussion, test, presentation, observation, 

  self-analysis)? 

 

 What assessment strategies will reveal the degree to which students developed a  

sense of civic responsibility such as understanding of diversity, stereotypes, public 

 policy, peace and justice issues, equal opportunity, access issues?   (surveys, focus 

 groups, interviews, classroom observations, community partner feedback, etc.)    

 

 What assessment strategies focus on knowledge, attitudes, sensitivity, civic  

engagement? 

 

 What current effective assessment strategies can be revised to measure learning in 

 the new service component of the course? 

 

 What assessment strategies can be used to measure the impact of the experience on 

 the community partners and service recipients? 

 

 How can I use assessment data to improve student learning in the future? 

 

Note:  Samples of assessment tools and data are included at the end of this appendix. 

 

 

Remember . . . 

 

Evaluate your service-learning outcomes as you would any other academic product ï 

grades should reflect learning, not hours of service.  Focus on the amount of learning in the  

design of your service-learning component.  Credit should be given for demonstrated learning,  

not for just the activity itself.  Also, ask:  Who benefits?  The community?  The students?  A  

balance of both?  True academic service learning involves working ñwithò the community, 

 not just ñforò the community (volunteerism or traditional community service) or ñforò the 

benefit of the student (pre-professional fieldwork or internships).   

 

Whatever you do, it should make the course better in some way! 
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Action Planning for Service-Learning Course Infusion and Assessment 

 

Name: 

 

Course: 

 

Semester to implement service-learning: 

 

Service activity that would reinforce course content: 

 

Goals in using service activity (linked to course content, general education, etc.): 

 

Would the service benefit students and community? 

 

Possible agency/contact person: 

 

Ways to incorporate the service (journal, paper, project, community service time at 

agency, group project, etc.): 

 

How many hours of service will be required?  Format for service? 

 

What adjustments need to be made to the course/syllabus? 

 

How will the service be evaluated and assessed?  (Impact on learning, student 

growth and development, impact on community, sensitivity to diversity, civic 

responsibility, etc.).  How will reflection be utilized? 

 

How will students be prepared/oriented for the service activity? 

 

 

Commit ideas to action:  Ask, ñWhat do I need to do?ò 
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To do (activity)    By when   Barriers 

 

 

 

 

 
The Top Five Faculty Models for Academic Service-Learning at Delta College  

Goal:  To design a quality learning experience by identifying learning outcomes, a community 

partner/social need related to the outcomes, and assessment strategies. 

 

Model Examples Pros Cons 

Placement Model: 

Students go to an 

agency/site and 

fulfill service 

roles, usually 

having direct 

contact with 

clients/issues. 

Students in a 

Math class tutor 

at-risk students in 

an after school 

program to 

improve their 

math and college 

prep skills 

Personal 

development 

 

Exposure to 

social justice 

issues 

 

Skill 

development 

Background checks/age 

limit 

 

Transportation/schedule 

challenges 

 

Supervision issues 

Product Model: 

Students create a 

product for an 

agency/cause, 

using the skills 

they are gaining in 

class 

Students in a 

Design class 

create a flier for 

an agency; 

students in an 

English class 

write and edit a 

newsletter for an 

agency 

Can be done in the 

classroom 

 

Students directly 

apply learning 

 

Opportunity for 

interdisciplinary 

work & teamwork 

Dependability of 

community partner 

 

Less exposure to issues 

 

Uneven participation 

 

Possible expenses 

Project Model: 

Students 

undertake a 

project on behalf 

of an agency (a 

donation drive, 

research, etc.) 

Students in a 

Biology class 

work with the 

DNR to collect 

and analyze water 

samples 

Opportunity for 

student voice, 

leadership, 

creativity, and 

ownership 

 

Flexible  

Projects can sometimes 

get too big 

 

Large class size can be 

difficult to manage 

 

Needs analysis 

Presentation 

Model:  Students 

take what they are 

learning and 

create & deliver 

presentations 

Students in a 

nursing course 

present to middle 

school youth on 

careers 

Opportunity to 

ñteachò and speak 

in public 

 

Ownership and 

group work 

Limited exposure 

 

Finding a partner with a 

need that matches the 

learning objectives 

Event Model: 

Students bring 

recognition to a 

need/issue 

through an event 

to raise 

Students in a 

Marketing class 

host a dinner & 

silent auction to 

raise awareness & 

funds for cancer 

High profile with 

community wide 

education and/or 

advocacy focus 

 

Positive image 

Can become very large 

 

Requires extensive 

planning 

 

Challenge of multiple 
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funds/awareness patients tasks/service 
 

 
 
 

Appendix E: 
2ÅÓÏÕÒÃÅÓ ÆÒÏÍ $ÅÌÔÁ #ÏÌÌÅÇÅȭÓ 

Volunteer and Service Learning Office  
 

 

 

VOLUNTEER RESOURCE CENTER AT UNITED WAY OF BAY CITY 
Cindy Miller 

PO Box 602 

909 Washington Avenue 

Bay City MI 48708-7148 

Phone: (989) 893-6060 

Fax: (989) 893-6073 

E-mail: cindy@unitedwaybaycounty.org 

 

HUMAN DEVELOPMENT COMMISSION 
Lori Offenbacher 

429 Montague Avenue 

Caro MI 48723 

Phone: (989) 673-4121 

E-mail: lorio@hdc-caro.org 

 

UNITED WAY & VOLUNTEER CENTER OF MIDLAND COUNTY 
Janet Fergin 

220 West Main Street, Suite 100 

Midland MI 48640-5137 

Phone: (989) 631-7660 

Fax: (989) 832-5526 

E-mail: jfergin@unitedwaymidland.org 

 

THE UNITED WAY COMMUNITY VOLUNTEER SERVICES 

 
Marsha Cooley 

100 South Jefferson, 3
rd

 Floor 

Saginaw MI 48607-1295 

Phone: (989) 755-0433 (x203) 

Fax: (989) 755-2158 

E-mail: mcooley@unitedwaysaginaw.org 

 

 

 

  

1-800 Volunteer.org website: http://www.1-800-volunteer.org 

  

VOLUNTARY ACTION CENTERS 

 

 

 

1-800-VOLUNTEER 

mailto:mcooley@unitedwaysaginaw.org
http://www.1-800-volunteer.org/


 57 

 
 
Get to 1 -800 -volunteer.org:  

1. Go to www.delta.edu 
2. Select the A-Z Index  in the top right.  
3. Click the letter C  
4. Scroll down to Co-operative Education  
5. On the left select Service -Learning Volunteerism   
6. On the right select 1-800 -Volunteer.org  

 
Create your account  

1. Click the blue Create Account link  in the upper right corner.  
2. Scroll down, under Volunteer & Groups , choose Sign up as Volunteer . 
3. Enter the required ( *) information.  
4. When asked ñAre you a college student?ò click the down arrow and  select Delta. 
5. When asked ñIs this for a service learning class?ò click the down arrow and select the option that 

accurately  describes your class, section and instructor 
6. Make sure the privacy policy box is checked 
7. When you are completed with this screen, click Continue to Skills & A vailability   
8. Scroll to the bottom of this screen and click Create Account.  

 
*Please note that your account should be associated with United Way of Saginaw County Volunteer Servicesðthis will be the first thing you see when you log into 
your account.  If it  is not, please contact the Co-op & Experiential Office immediately at 686 -9474. 

 
Link to your class  

1. In the keyword search, enter your instructorôs last name and 48710 as the zip code (you may leave the 
distance at the default of ñcounty).  

2. Select YOUR class opportunity and click Express Interest.    
 
Find Opportunities  

1. Use the keyword search to locate opportunities within 1-800 -volunteer.  
2. Use the comment section as a brief ñletter of applicationò and give the agency information that will help 

you get a relevant volunteer opportunity (i.e., service -learning student at Delta, tell them which class you 
are in, a brief description of the service you are required to perform, how many hours you will volunteer, 
when your project must be completed, etc.) 

3. Express an interest in the opportunity  
4. IMPORTANT:  after you have volunteered with an organization that is 1-800 -volunteer.org approved, the 

volunteer coordinator AT THAT AGENCY will enter your hours into 1 -800 -volunteer.org. (This is the only 
way your hours will  be flagged as ñofficial volunteer hours.ò)   

5. If you have trouble finding an opportunity that aligns with your class outcomes and objectives, contact the 
Office of Cooperative Education & Experiential Learning using the contact information provided below  
 

What Else?  

 At any time you can go in and edit your information, skills and/or availability ,  check out your volunteer 
schedule, set a personal goal, sign up for  ñVolunteer Alerts ò which will be emailed when a specific 
opportunity you are searching for is available, and most importantly, print your record of service !  

 
Questions or Concerns?  

Gordon Beedle  
Michigan Campus Compact AmeriCorps *VISTA 
989-686-9000x5481;gordonbeedle@delta.edu 

Office:A008  

http://www.delta.edu/
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Appendix F:  
Additional Scholarly Resources  

 
Higher Education Research Institute:  
 
!ÎÔÏÎÉÏȟ !Ȣ ,Ȣȟ !ÓÔÉÎȟ (Ȣ 3Ȣȟ ÁÎÄ #ÒÅÓÓȟ #Ȣ -Ȣ ɉ)Î ÐÒÅÓÓɊȢ Ȱ#ÏÍÍÕÎÉÔÙ ÓÅÒÖÉÃÅ 
ÉÎ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎȡ ! ÌÏÏË ÁÔ ÔÈÅ ÎÁÔÉÏÎȭÓ ÆÁÃÕÌÔÙȢȱ 2ÅÖÉÅ× ÏÆ (ÉÇÈÅÒ %ÄÕÃÁÔÉÏÎȢ 
 
Astin, A. W. (1993). What matters in college? Four critical years revisited. San 
Francisco, CA: Jossey-Bass. 
 
Astin, A. W. (1996). The role of service in higher education. About 
Campus, 1 (1), 14-19. 
 
Astin, A. W. and Sax, L. J. (1998). How undergraduates are affected by service 
participation. Journal of College Student Development 39 (3), 251-263. 
 
Astin, A. W., Sax, L. J., and Avalos, J. (1999). Long-term effects of volunteerism 
during the undergraduate years. The Review of Higher Education 22 (2), 187-202. 
Astin, H. S., Antonio, A. L., Cress, C. M., and Astin, A. W. (1996). 
 
Faculty involvement in community service. Los Angeles: Higher Education 
Research Institute, UCLA. Report for RAND Corporation, Santa Monica, CA. 
 
Sax, L. J. and Astin, A. W. (1997). The benefits of service: Evidence from 
undergraduates. Educational Record 78: 25-32. 
 
Sax, L. J., Astin, A. W., and Astin, H. S. (1996). What were LSAHE impacts on student 
volunteers? Chapter in Evaluation of Learn and Serve America, Higher Education: First Year 
Report. Santa Monica, CA: RAND Corporation. 
 
General Service Learning  
 
!!(%ȭÓ 3ÅÒÖÉÃÅ-Learning in the Disciplines 18-volume monograph series. Washington, DC: AAHE 
Publications. 1999. 
 
Battistoni, Richard M. 2002. Civic Engagement Across the Curriculum: A Resource Book for Service-
Learning Faculty in All Disciplines. RI: Campus Compact. 
Bringle, Robert G. and Julie A. Hatcher. 1996. Implementing service learning in higher education.  
Journal of Higher Education. 67(2): 221-239.  
 
Eyler, Janet, and Dwight Giles. 1999. 7ÈÅÒÅȭÓ ÔÈÅ ,ÅÁÒÎÉÎÇ ÉÎ 3ÅÒÖÉÃÅ-Learning? San Francisco:  
Jossey-Bass. 
 
Furco, Andrew, and Shelley H. Billig, eds. 2002. Service-Learning: The Essence of the Pedagogy.  
Greenwich, CT: Information Age Publishing Inc. 
 
Zlotkowski, Edward. 2001. Mapping new terrain: Service-learning across the disciplines. Change.  
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January/February 2001. pp. 25-33. 
 
Zlotkowski, Edward, ed. 1998. Successful Service-Learning Programs: New Models of Excellence in 
Higher Education. Boston: Anker Publishing. 
 
Droge, David. 1996. Disciplinary Pathways to Service-Learning. Campus Compact National Center 
for Community Colleges. http://www.mc.maricopa.edu/other/engagement/ pathways/index.jsp 
 
Outcomes of Service Learning  
 
Astin, Alexander W., L. Vogelgesang, E. Ikeda, and J. Yee. 2000. How Service-Learning Affects 
Students. Higher Education Research Institute, UCLA. 
Full report available online: http://www.gseis.ucla.edu/heri/PDFs/HSLAS/HSLAS.PDF 
 
!ÓÔÉÎȟ !ÌÅØÁÎÄÅÒ 7Ȣȟ ÁÎÄ ,ÉÎÄÁ *Ȣ 3ÁØȢ Ȱ,ÏÎÇ 4ÅÒÍ %ÆÆÅÃÔÓ ÏÆ 6ÏÌÕÎÔÅÅÒÉÓÍ $ÕÒÉÎÇ ÔÈÅ 
5ÎÄÅÒÇÒÁÄÕÁÔÅ 9ÅÁÒÓȢȱ The Review of Higher Education 22, no. 2 (1999): 187-202. 
Eyler, Janet, Dwight Giles, Christine M. Stenson and Charlene J. Gray. 2001. At A Glance:  What We 
Know about the Effects of Service-Learning on College Students, Faculty,Institutions, and 
Communities, 1993-2000, Third Edition. Nashville: Vanderbilt University. 
http://www.compact.org/resource/aag.pdf (121 pgs.) 
 
National Service-Learning Clearinghouse.Impacts and Outcomes of Service-Learning: Higher 
Education Selected Resources. Scotts Valley, CA: Author, 2004. 
http://www.servicelearning.org/lib_svcs/bibs/impacts_he/  
 
Perry, J.L., and M. Katula. 2001. Does Service Affect Citizenship? Administration & Society, Vol. 33 
(3). July 2001: 330-365. 
RMC Research Corporation. 2002. Impacts of Service-Learning on Participating K-12 Students.  
National Service Learning Clearinghouse, fact sheet. 
http://www.servicelearning.org/re sources/fact_sheets/k-12_facts/impacts/index.php 
 
Vogelgesang, Lori J., and Alexander W. Astin. 2000. Comparing the effects of community service 
and service-learning. Michigan Journal of Community Service 7, (Fall 2000): 25-34. 
 
Reflection Resources  
 
2ÁÍÁȟ $Ȣ 6Ȣȟ Ǫ "ÁÔÔÉÓÔÏÎÉȟ 2Ȣ Ȱ3ÅÒÖÉÃÅ-Learning: Using Structured Reflection to Enhance Student 
,ÅÁÒÎÉÎÇȢȱ #ÁÍÐÕÓ #ÏÍÐÁÃÔȢ http://www.compact.org/disciplines/reflection/index.html  
 
Reed, Julie, and Christopher Koliba. Facilitating Reflection: A Manual for Leaders and Educators.  
University of Vermont. http://www.uvm.edu/~dewey/reflection_manual/  
 
Connors, Kara, and Sarena D. Seifer. 2005. Reflection in Higher Education Service Learning.  
National Service Learning Clearinghouse, fact sheet. 
http://www.servicelearning.org/resources/fact_sheets /he_facts/he_reflection/ 
 
Cooper, David. 1998. "Reading, Writing, and Reflection" in Robert Rhoads and Jeffrey Howard, ed., 
Academic Service-Learning: A Pedagogy of Action and Reflection. San Francisco: Jossey-Bass. 47-56. 
 

http://www.mc.maricopa.edu/other/engagement/pathways/index.jsp
http://www.gseis.ucla.edu/heri/PDFs/HSLAS/HSLAS.PDF
http://www.servicelearning.org/lib_svcs/bibs/impacts_he/
http://www.servicelearning.org/resources/fact_sheets/k-12_facts/impacts/index.php
http://www.compact.org/disciplines/reflection/index.html
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Appendix G: 
Related Resources 

 
To:  Stephanie Baiyasi, Special Projects     4/15/09 

From:  Karen Wilson and Nancy Vader-McCormick 

Re:  Final report  

 

Title:  2009 Alternative Spring Break 

 

A Brief Description of Project: 

 
The objectives of an alternative break program are to involve college students in community-
based service projects and to give students opportunities to learn about the problems faced by 
members of communities with whom they otherwise may have had little or no direct contact. 
 

During Deltaôs 2009 Spring Break (March 7-14, 2009) seven Delta College students traveled to Terre 

Haute, Indiana to assist the United Way with its effort to clean and restore the area after the damage 

caused by floods in June 2008. Delta College students joined 65 other college and high school students 

from states such as Ohio, California, North Carolina and even Washington, D.C., to create work teams.  

They demolished one home in which the flood waters caused the foundation to cave in; they worked to 

gut a home severely damaged by flood waters, which created serious mold problems; they worked to 

establish a Long-Term Disaster Recovery Coalition warehouse; and they removed destroyed family 

treasures from two of the homes before beginning their work toward restoration.  

 

Budget Amount Spent: 

 

$1900 was approved by the Foundation Distribution Committee, an additional $450 was secured from 

the Vice President of Student Affairs (which covered a portion of our travel expenses), and $50 was 

donated from an interested community sponsor.  The funding received from Special Projects was 

distributed as follows:  $1,050 was sent to United Way of the Wabash Valley to cover student 

participation fees, $140 was used in supplies and services, and $260 was used for travel.  Before June 

30, we will purchase Delta College hoodies, embroidered with the studentôs name and ñSpring Break 

2009,ò for each participant and host a ñCelebration Luncheonò for the student volunteers and Delta 

sponsors.  We anticipate the cost to be $315.  We also plan to purchase a Flip mini-video camera, at a 

cost of $135, to record student experiences and conduct assessment of the learning value of the project. 

 

Estimated Number of People Effected: 

 

In addition to the seven Delta students, the entire state of Indiana benefited from this project, especially 

Vigo County with a population 104,915. 

 

Student Comments: 

 

 Ȱ7Å ÒÅÁÓÓÕÒÅÄ ÐÅÏÐÌÅȭÓ ÖÉÅ×Ó ÁÂÏÕÔ ÔÈÅ ×ÉÌÌÉÎÇÎÅÓÓ ÏÆ ÉÎÄÉÖÉÄÕÁÌÓ ÔÏ ÈÅÌÐ ÏÔÈÅÒÓȢ  -ÁÎÙ 
people were AMAZED that college students took the time to lend a helping hand during a 
period in which many spend on a beach or partying.  I think that our group really defied a 
stereotype that many adults have about young adults in this day and age.  It felt good to be 
able to provide visible evidence that there are individuals, old and young, that have big 
hearts for those ÔÈÁÔ ÁÒÅ ÌÅÓÓ ÆÏÒÔÕÎÁÔÅȢȱ 
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 Ȱ4ÈÅ ÐÏÓÉÔÉÖÅ ÄÉÆÆÅÒÅÎÃÅÓ ÔÈÁÔ ÍÙ ÔÅÁÍ ÍÁÄÅ ×ÉÔÈ ÔÈÉÓ ÓÅÒÖÉÃÅ ×ÁÓ ÇÅÔÔÉÎÇ ÔÈÅ ÆÁÍÉÌÙ 

another step closer to moving into their home:  making the building they once called a 
ÈÏÍÅ ɉÁÎÄ ×ÁÓ ÎÏ× Á ÓËÅÌÅÔÏÎ ÏÆ ς Ø τȭÓɊ ÆÅÅÌ ÌÉËÅ Á ÈÏÍe again, and we provided the 
family with the warmth and sense that there are many people who do want to help.  I feel 
that we gave the homeowner comfort in knowing that she was getting help for things she 
ÃÏÕÌÄÎȭÔ ÄÏ ÈÅÒÓÅÌÆȢ  3ÈÅ ÅÖÅÎ ÔÏÌÄ ÏÕÒ ÇÒÏÕÐ ÔÈÁÔ ÉÆ ×Å ×ÏÕÌÄÎȭÔ ÈÁÖÅ ÓÈÏ×Î ÕÐ ÔÏ ÈÅÌÐ ÈÅÒȟ 
ÓÈÅ ×ÏÕÌÄÎȭÔ ÈÁÖÅ ÂÅÅÎ ÁÂÌÅ ÔÏ ÒÅÂÕÉÌÄ ÈÅÒ ÈÏÍÅȠ ÓÈÅ ×ÏÕÌÄ ÈÁÖÅ ÔÏ ÓÅÌÌ ÏÒ ÈÁÖÅ ÉÔ 
ÄÅÍÏÌÉÓÈÅÄȢȱ 
 

 Ȱ) ËÎÏ× ÆÏÒ ÓÕÒÅ ÔÈÁÔ ÍÙ ÔÅÁÍ ÁÓ Á ×ÈÏÌÅȟ ÁÎÄ ) ÁÓ ÁÎ ÉÎÄÉÖÉÄÕÁÌȟ ÔÏÕÃÈÅÄ ÔÈÅ ÌÉÖÅÓ ÏÆ ÔÈÅ 
people whose home we worked on.  The last day was very emotional when it came time for 
us to part ways. These people could not have been more gracious and appreciative. That 
ÍÁËÅÓ ÍÅ ÐÒÏÕÄ ÏÆ ×ÈÁÔ ) ÄÉÄȦȱ 

 

Project Sustainability: 

 

The 2009 student volunteers are forming a campus Alternative Spring Break ñclubò to do fundraising 

throughout the year to help defray expenses for next year.  Also, the Vice President of Student Affairs 

and the Dean of Faculty have committed to continued budget support of future Alternative Spring Break 

projects. 

 

 

 

Here is our original request: 
Special Project Proposal     October 27, 2008 
 

1. Submitted by Karen Wilson (ext. 9291), Dean of Teaching and Learning and Nancy Vader-
McCormick (ext. 9458) Faculty Director of Academic Service-Learning and Professor of 
Speech/Communication 

2. Nancy Vader-McCormick 
3. Alternative Spring Break 
4. November 2008 (recruiting) ï April 2009 (post-service reflection) 
5. $4000 estimated total project cost 
6. $1900 (funds 10-12 students) requested 
7. Project Description (includes points A-H): 

A.  Last year during Deltaôs Spring Break (March 2-8, 2008), 11 students and two students leaders 
traveled to Lake Charles, Louisiana to rebuild homes struck by Hurricane Rita, the fourth strongest 
hurricane ever to make landfall in the United States.  The trip was funded by the Delta College 
Foundation Distribution committee (there is no funding for this current year); additional donations were 
generated as well and students covered $50-100 dollars of the travel and expenses on their own.  This 
project was viewed as a success and the college is continuing it as part of the co-curricular service and 
student development opportunities for our students.  Alternative Breaks is an alcohol and drug free 
program. Last year, over 30,000 students participated in Alternative Breaks trips nationwide.  This 
request is to fund a similar Alternative Spring Break program for Deltaôs 2009 Spring Break. 

B.  An alternative spring break program places teams of college students in communities to engage in 
community service during their spring breaks. Students perform short-term projects for community 
agencies and learn about issues such as literacy, poverty, racism, hunger, homelessness and the 
environment. The objectives of an alternative break program are to involve college students in 
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community-based service projects and to give students opportunities to learn about the 
problems faced by members of communities with whom they otherwise may have had little or 
no direct contact.  Alternative Breaks are opportunities for students to volunteer domestically, as well 
as internationally while studying and experiencing social issues facing society today. 

C.  A small groups of 10-12 students will travel to a site to work with a nonprofit organization.  The 
groups, led by trained student Site Leaders or advisors, will meet weekly prior to the trip to better 
understand the social issues they will be tackling as well as the culture of the local area they will be 
serving. 

D.  The project will be evaluated with a Post-Service Assessment and Evaluation completed by the 
students when they return from the service trip. 

E.  The Alternative Spring Break Program is offered in cooperation with the United Way. 

F.  Previous funding:  Last year the project was funded by a Distribution grant from the Delta College 
Foundation.  In addition, a $500 donation to cover the cost of a rental van was solicited from 
MacDonald Automotive in Saginaw. 

G.  Other funding sources:  In addition to this request, students will be fundraising to generate the 
additional revenues needed for the trip:  transportation, food/lodging, site fees (approximately $300 per 
student total).  In the future, the project will continue to use student fundraising and appeal to the 
Foundation for the creation of a permanent type of scholarship to help defray student costs.  This year, 
with the funding from Special Projects, will be a ñtrial transition yearò to move toward more 
institutionalized fundraising and scholarship creation. 

H.  Proposed Project Budget: Publicity/brochures    $  300    
  United Way Site/Lodging/Meal fee   $1900     
 Transportation/expenses     $1800 

Total Project Budget:  $4,000; $1900 requested from Special Projects Committee. 

 


